
FOCUS QUESTIONS

• What are some of the key words that distinguish the levels of performance for the
rubrics associated with the Disciplinary Interactions with Complex Text Teaching Frame?

• In what ways do the Clarification of Terms help you understand the rubrics?
• How does the evidence you identified in the vignette compare to the evidence

highlighted by our experts?

Unpacking the Rubric
Interpreting a rubric correctly requires knowing what each of its parts is for and how they work together 
to clarify expectations. This knowledge enables observers to distinguish levels of performance and 
provide accurate and meaningful feedback that will improve teaching and learning. In this chapter, 
in preparation for you identifying evidence in a complete frame, we look more closely at each of the 
rubrics for the Disciplinary Interactions with Complex Text Teaching Frame: the High-Impact Practice, 
the Cross-Cutting Practices, and the Foundational Practice. (See pages 71-75 and 79-83.)

Recognizing Levels of Performance - Disciplinary Interactions with Complex Text
Read the levels of performance for the Disciplinary Interactions with Complex Text rubric and highlight 
the words that differentiate each level (no evidence to limited evidence, etc.). Refer to the Clarification of 
Terms as needed to define specific w ds.

Clarification of Terms
• What constitutes “structuring” students’ ability to interact with complex text?

o Structuring happens when the teacher provides instructional activities or
opportunities that require students to interact with complex text.

• What constitutes “strengthening” students’ ability to interact with complex text?
o Strengthening happens when the teacher responds in ways that extend students’

ability to interact with complex text to acquire academic language and disciplinary
literacy.

• What constitutes “supported opportunities”?
o Supported opportunities are ones in which the teacher provides help that enables

students to move beyond their current level of development and/or to accomplish
a task that they would not have been able to manage on their own.

• What constitutes “guided opportunities”?
o Guided opportunities are ones in which the teacher leads students through

complex texts that they are not able to manage on their own and intervenes at
points of difficulty to inc ease the likelihood of student success.

Knowing the Rubrics DICT

1



• What constitutes “text complexity”?
o Text complexity is a measure that determines how challenging material is for a

child at his/her specific grade level. The CCSS use th ee factors to determine
complexity:  qualitative, quantitative, and reader and task.

• What are “text features”?
o Text features include all the components of a story or article that are not the main

body of text. These include the table of contents, index, glossary, headings,
bold words, sidebars, pictures and captions, and labeled diagrams.

• What are “literary devices”?
o Literary devices are narrative techniques that add depth, texture, and energy to

stories and literary nonfiction, engage the eader’s imagination, and convey
information. Examples include symbolism, tone, irony, dialogue, and
figurative language

Different Levels of Enactment: Highlight words that differentiate each level.

PROVIDES NO 
EVIDENCE 

PROVIDES 
LIMITED 

EVIDENCE 

PROVIDES 
ACCEPTABLE  

EVIDENCE 

PROVIDES 
STRONG 

EVIDENCE 

ELEMENT 1 
Engage students 
in an analysis of 
text to examine 
how language, 
text  features, 
and/or literary 
devices are used 
to convey 
meaning and/or 
purpose 

Teacher does 
not refer to   
language, text  
features,  and/or 
literary devices 
used in text. 

Teacher refers to 
language, text 
features, and/or 
literary devices 
used in text, but 
does not engage 
students in 
analysis of how 
these are used 
to convey 
meaning and/or 
purpose.   

Teacher engages 
students in an 
analysis of text 
to examine how 
language, text 
features, and/or 
literary devices 
are used to 
convey meaning 
and/or purpose. 
The analysis is 
structured to be 
accessible to 
most students. 

Teacher engages 
students in an 
analysis of text 
to examine how 
language, text 
features, and/or 
literary devices 
are used to 
convey meaning 
and/or purpose. 
The analysis is 
structured to be 
accessible to all 
students  

ELEMENT 2 
Provide and 
support 
extended 
opportunities for 
students to 
interact with 
complex text to 
build academic 
language and 
disciplinary 
literacy 

Teacher does 
not provide 
opportunities for 
students to 
interact with 
complex text. 

Teacher 
provides 
opportunities for 
students to 
interact with 
complex text. 
However, these 
opportunities 
are unsupported 
and/or not 
structured to 
build academic 
language and 
disciplinary 
literacy. 

Teacher 
provides 
supported 
opportunities for 
students to 
interact with 
complex text to 
build academic 
language and 
disciplinary 
literacy. These 
opportunities 
are structured to 
be accessible to 
most students.   

Teacher 
provides 
supported and 
extended 
opportunities for 
students to 
interact with 
complex text to 
build academic 
language and 
disciplinary 
literacy. These 
opportunities 
are structured to 
be accessible to 
all students.   
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Recognizing Levels of Preformance - Facilitating Aquisition of Academic Language
Review the levels of performance for the Facilitating Acquisition of Academic Language rubric, and the 
highlighted words that differentiate each level (no evidence to limited evidence, etc.). Refer to Clarification
of Terms as needed to define specific w ds. 

Clarification of Terms
• What constitutes “structuring” the acquisition of academic language?

o Structuring happens when the teacher provides instructional activities or
opportunities that require students to produce and use academic language.

• What constitutes “strengthening” the acquisition of academic language?
o Strengthening happens when the teacher responds in ways that extend student

understanding of academic language and/or enable students to further explain and
specify their thinking using academic language.

• What are the “features of academic language”?
o The features of academic language are vocabulary (e.g., using new words to build

ideas or create products; choosing and using the best words and phrases to get
the message across), syntax (e.g., crafting sentences to be clear and correct and
using a variety of sentence types to clarify a message, and to combine ideas,
phrases, and clauses), and discourse (e.g., combining all features to communicate,
clarify, and negotiate meaning; creating a logical flow and connection betwee
ideas). Language complexity increases as one moves from knowing and using words
to knowing how messages are put together for particular purposes and audiences.
Academic language should emphasize the construction of whole ideas and
messages with multiple, connected sentences.

• What constitutes “language demands”?
o Language demands of a learning task refer to the vocabulary, syntax, and

discourse challenges that teachers must consider as they plan how to support
student learning.

• What constitutes “supported opportunities”?
o Supported opportunities are ones in which the teacher provides help that enables

students to move beyond their current levels of development and/or to accomplish
a task that they would not have been able to manage on their own.

• What constitutes “extended opportunities”?
o Extended opportunities are structured to allow students sufficient time to acqui e

and use the features of academic language in meaningful ways.
• What constitutes “guided opportunities”?

o Guided opportunities are ones in which the teacher leads students through tasks
that help students acquire and use the features of academic language in
meaningful ways
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• What are “texts”?
o Texts are written, visual, audio, or multimedia messages that convey information

or ideas.
• What makes an opportunity “structured for all students”?

o Structured for all means opportunities have been intentionally designed to
enable all of the students in the class to participate. Opportunities that are
structured for most are differentiated but not intentionally targeted to the specifi
learning needs of all of the students in the class.

Different Levels of Enactment: Review the highlighted text.

PROVIDES 
NO 

EVIDENCE 

PROVIDES 
LIMITED 

EVIDENCE 

PROVIDES 
ACCEPTABLE 

EVIDENCE 

PROVIDES 
STRONG 

EVIDENCE 
ELEMENT 1 
Introduce 
and/or refer 
to academic 
language* 
demands of 
texts and 
tasks 

Teacher does 
not introduce or 
refer to the 
academic 
language 
demands of 
texts or tasks.  

Teacher introduces 
and/or refers to the 
academic language 
demands, but does 
not explain how the 
demands are 
connected to the 
disciplinary texts 
and/or tasks. 

Teacher introduces 
and/or refers to the 
academic language 
demands, and 
explains how the 
demands are 
connected to the 
disciplinary texts 
and/or tasks. The 
explanation is 
structured to be 
accessible to most 
students. 

Teacher introduces 
and/or refers to the 
academic language 
demands, and explains 
how the demands are 
connected to the 
disciplinary texts 
and/or tasks. The 
explanation is 
structured to be 
accessible to all 
students. 

ELEMENT 2 
Provide 
extended 
and 
supported 
opportunities 
for students 
to acquire 
and use the 
features of 
academic 
language 

Teacher 
provides 
unsupported 
opportunities 
for students to 
acquire 
academic 
language.  

Teacher provides 
supported 
opportunities for 
students to acquire 
and use academic 
language, but these 
opportunities only 
address vocabulary 
and/or syntax. 

Teacher provides 
supported 
opportunities for 
students to acquire 
and use academic 
language of the 
discourse feature, 
and these 
opportunities are 
structured to engage 
most students. 

Teacher provides 
extended and 
supported 
opportunities for 
students to acquire and 
use academic language 
of the discourse 
feature, and these 
opportunities are 
structured to engage 
all students. 

*Academic language has three distinctive features: vocabulary, syntax, and discourse.*Academic language has three distinct features: vocabulary, syntax, and discourse.
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Recognizing Levels of Performance - Fostering Metacognition for Disciplinary Learning
Review the levels of performance for the Fostering Metacognition for Disciplinary Learning rubric, and 
the highlighted words that differentiate each level (no evidence to limited evidence, etc.). Refer to  
Clarification of Terms as needed to define specific words. 

Clarification of Terms
• What constitutes “metacognition”?

• There are two aspects of metacognition: (1) reflective p ocesses, i.e., awareness of
what we know, and (2) self-regulation strategies, i.e., taking action to address flaw
or gaps in what we know. Developing these metacognitive abilities is not simply
about becoming a reflective learner but about applying specific learning strategi
independently.

• What constitutes “visibly enacts”?
• Visibly enacting involves the teacher making transparent to students the

metacognitive processes or strategies they are expected to use in support of
disciplinary learning by modeling how to use them.

• What constitutes “deconstructs metacognitive processes and strategies”?
• Deconstructing metacognitive processes and strategies involves the teacher

decomposing or drawing attention to specific featu es of the processes and
strategies by explaining how, why, and when to use them.

Different Levels of Enactment: Review the highlighted text.

PROVIDES 
NO 

EVIDENCE 

PROVIDES 
LIMITED 

EVIDENCE 

PROVIDES 
ACCEPTABLE 

EVIDENCE 

PROVIDES 
STRONG 

EVIDENCE 
ELEMENT 1 
Visibly enact 
metacognitive 
processes and/or 
strategies 
students are 
expected to use 
in support of 
disciplinary 
learning 

Teacher does not 
enact 
metacognitive 
processes and/or 
strategies students 
are expected to 
use in support of 
disciplinary 
learning. 

Teacher partially 
enacts metacognitive 
processes and/or 
strategies students 
are expected to use 
and/or it is not clear 
how these support 
disciplinary learning. 

Teacher clearly and 
completely enacts 
metacognitive 
processes and/or 
strategies students are 
expected to use in 
support of disciplinary 
learning. 

Teacher clearly and 
completely enacts 
metacognitive processes 
and/or strategies students are 
expected to use in support of 
disciplinary learning. Teacher 
overtly makes enactment 
visible to all. 

ELEMENT 2 
Deconstruct 
metacognitive 
processes and/or 
strategies that 
support 
disciplinary 
learning 

Teacher does not 
draw attention to 
metacognitive 
processes and/or 
strategies that 
support 
disciplinary 
learning. 

Teacher draws 
attention to 
metacognitive 
processes and/or 
strategies that 
support disciplinary 
learning, but does not 
explain how, why, or 
when to use them. 

Teacher deconstructs 
metacognitive 
processes and/or 
strategies that support 
disciplinary learning by 
explaining how, why, or 
when to use them. 

Teacher deconstructs 
metacognitive processes 
and/or strategies that 
support disciplinary learning 
by explaining how, why, or 
when to use them. The 
deconstruction is structured 
to enable all students to use 
strategies independently. 

Monitoring and Guiding Disciplinary Learning at Different Levels of Enactment

Clarif ication of Terms:
• What constitutes “constructive feedback”?

o Constructive feedback is timely, specific, and descriptive. It provides students with 
concrete guidance in what they need to do to meet the learning target(s).

Prompt: Review the levels of performance for the “Monitoring and Guiding Disciplinary
Learning” rubric, and the highlighted words that differentiate each level (no evidence to 
limited evidence, etc.). Refer to “Clarification of Terms” as needed to define specific words.
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Recognizing Levels of Performance - Monitoring and Guiding Disciplinary Learning
Review the levels of performance for the Monitoring and Guiding Disciplinary Learning rubric, and the  
highlighted words that differentiate each level (no evidence to limited evidence, etc.). Refer to Clarification
of Terms as needed to define specific w ds.

Clarification of Terms
• What constitutes “constructive feedback”?

o Constructive feedback is timely, specific, and descriptive. It p ovides students with
concrete guidance in what they need to do to meet the learning target(s).

Different Levels of Enactment: Review the highlighted text.

PROVIDES 
NO 

EVIDENCE 

PROVIDES 
LIMITED 

EVIDENCE 

PROVIDES 
ACCEPTABLE 

EVIDENCE 

PROVIDES 
STRONG 

EVIDENCE 

ELEMENT 1 
Monitor learning 
and adjust 
instruction, 
supports, and/or 
disciplinary tasks 
to meet student 
needs 

Teacher does not 
monitor student 
learning. 

Teacher monitors 
student learning but 
does not adjust 
instruction or 
disciplinary tasks as 
needed to meet 
student needs. 

Teacher monitors 
student learning and 
adjust instruction, 
supports, and/or 
disciplinary tasks, as 
needed to meet the 
needs of most 
students. 

Teacher monitors student 
learning throughout 
instruction and adjusts 
instruction, supports, and/or 
disciplinary tasks, as needed 
to meet the needs of all 
students. 

ELEMENT 2 
Provide written 
and/or oral 
feedback* during 
lessons to promote 
disciplinary 
learning 

Teacher does not 
provide feedback 
during lessons or 
provides only 
evaluative feedback. 

Teacher provides 
feedback that is 
vague and/or 
nonspecific. 

Teacher provides 
constructive feedback 
during lessons. 
Suggestions for how 
to improve disciplinary 
learning are specific 
and substantive. 

Teacher provides 
constructive feedback 
during lessons. Suggestions 
for how to improve 
disciplinary learning are 
specific and substantive. 
Feedback is constructed to 
meet the specific needs of 
all students. 

*Feedback may include asking probing questions and the involvement of students in providing
feedback.

Recognizing Levels of Performance - Designing Instruction for Disciplinary 
Thinking and Understanding  
Review the levels of performance for the Designing Instruction for Disciplinary Thinking and Understanding 
rubric, and the highlighted words that differentiate each level (no evidence to limited evidence, etc.). 
Refer to Clarification of erms as needed to define specific w ds.
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Clarification of Terms
• What constitutes “learning targets”?

o Learning targets are short-term goals or statements that clearly state what you
expect students to know and be able to do at the end of the lesson.

• What constitutes “intellectual rigor”?
o An intellectually rigorous activity or cognitively demanding activity is one that

helps all students deeply understand complex ideas and difficult concepts s
they can solve problems and transfer their knowledge to new situations and
expand their understanding of how the world works. It is about increasing the
complexity of thinking by applying, analyzing, evaluating, and creating.

Different Levels of Enactment: Review the highlighted text.

PROVIDES 
NO 

EVIDENCE 

PROVIDES 
LIMITED 

EVIDENCE 

PROVIDES 
ACCEPTABLE 

EVIDENCE 

PROVIDES 
STRONG 

EVIDENCE 

ELEMENT 1 
Set disciplinary 
learning targets that 
are aligned with 
ELA/Literacy CCSS 
and the target high-
impact practice 

Learning targets 
are not apparent 
and/or do not 
align with the 
ELA/ Literacy 
CCSS. 

Learning targets are 
apparent and align with 
ELA/Literacy CCSS, but 
do not support the 
target high-impact 
practice. 

Learning targets are 
apparent, align with 
ELA/Literacy CCSS, 
and support the 
target high-impact 
practice. 

Learning targets are 
apparent, align with 
ELA/Literacy CCSS, and 
support the target high-
impact practice. Teacher 
strategically attends to 
the learning targets 
during the lesson. 

ELEMENT 2 
Structure and connect 
tasks that support the 
learning targets  

Teacher 
structures tasks 
that do not 
support learning 
targets. 

Teacher structures 
discrete tasks that 
support learning 
targets, but the 
tasks do not work 
in conjunction with 
one another. 

Teacher structures 
tasks that support 
the learning 
targets. The tasks 
work in conjunction 
with one another. 

Teacher structures tasks that 
support the learning targets, 
and the tasks work in 
conjunction with one 
another. The teacher makes 
explicit to students how 
tasks are connected to each 
other and to the learning 
targets. 

ELEMENT 3 
Establish high 
expectations that 
support the learning 
targets and maintain 
the intellectual rigor 
of classroom activities 
and tasks 

Teacher does not 
establish high 
expectations. 

Teacher establishes 
high expectations, 
but designs activities 
and tasks that are 
almost entirely rote 
or routine 

Teacher establishes 
high expectations and 
designs activities and 
tasks that are 
intellectually rigorous.  
These activities and 
tasks are structured 
to enable most 
students to meet 
these expectations. 

Teacher establishes high 
expectations and designs 
activities and tasks that are 
intellectually rigorous. 
These activities and tasks 
are structured to enable all 
students to meet these 
expectations. 
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Identifying Evidence in a Vignette

Step Inside the Classroom
Read either the primary or intermediate vignette below looking for evidence of each element of each  
practice in the Disciplinary Interactions with Complex Text Teaching Frame. Record your evidence on 
a piece of paper or the Observation Sheet on pages 65-66. When you have finished, compare your  
evidence to that in the highlighted version of your vignette to see where each practice is situated within 
the vignette. (See pages 72-74 for the kindergarten vignette and pages 80-82 for the fourth grade vi-
gnette.)

Kindergarten Vignette
Mr. Jimenez’s kindergarten class is beginning their month-long inquiry unit on butterflies and thei  
observation of the life cycle of the monarch butterfl . The standards he is addressing are:

• K.RI.1 With prompting and support, ask and answer questions about key details in a text.
• K.RI.2 With prompting and support, identify the main topic and retell key details of a text.
• K.R1.10.  Activate prior knowledge related to the information and events in texts.
• K.SL. 5. Add drawings or other visual displays to descriptions as desired to provide

additional detail.
• K-LS1-1 Use observations to describe patterns of what plants and animals (including humans)

      need to survive.
He has also aligned the learning targets to the CCSS.

One of the books Mr. Jimenez has chosen to read with his students is Great Migrations: Butterflies by 
Laura Marsh. Earlier in the year, he created anchor charts with his students to identify the differences 
between fiction and informational text  

“Today we are going to be reading this book, Great Migrations: Butterflies, by Laura Marsh. The word  
migration is a new word for us. Migration means a large group of animals moving from one area or  
region to another. So what does this title tell us about monarch butterflies?” Students respond by stating 
the butterflies are moving. “I have created a pictorial representation of the word migration as well as the 
definition for our wo d wall.”

“Why do you think the author wrote this book?” the teacher asks.
“I think the author wrote it because she likes butterflies,” says Crystal
“I think she wrote it because she was interested in them,” replies Destiny.
“Those are both good ideas,” said Mr. Jimenez. “But what I really mean is, what is the purpose? 

            Is she entertaining us like our story books, our fi tion, or is she giving us information, like our  
            informational books?”  

“Oh, I know. She is telling us facts about monarchs.”  
“Yes, facts. So does that make it fiction or informational?” Stud nts respond, “Informational.”
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Mr. Jimenez takes this opportunity to showcase the text features present in this book. He begins by  
projecting the table of contents. He has students turn and talk to their partner and discuss what this 
page is called and how it helps us as readers. Students respond, and Mr. Jimenez tells the students how 
impressed he is with their thinking. Then he paraphrases what they said.  

“Today we are going to be reading to identify the main topic and key details. Remember when we did the 
main idea bags? What was one of the main idea bags?...Yes, it was cooking. What were the details that  
supported that main idea?... Yes, spatula, measuring spoons, cookie mix, and cookie cutters. We are  
going to be doing the same thing with our reading today.”

He takes a moment and reads the first chapter title, “On the Move”, and asks students to predict what 
the chapter will be about.

Clarisse responds, “It’s about moving.” Mr. Jimenez says, “Great prediction. Can you add 
           to that? Who do you think is moving? Here is a clue. What is our book about?”

Clarisse says, “Monarch butterflies a e moving.”  
“Good job. Let’s read and find out.

Mr. Jimenez opens the book to chapter one. He asks his students to look at the pictures and he reads 
the captions, monarchs, wildebeest, and red crabs. He does a think aloud, “On this page there are three 
pictures. Each picture has a caption that is identifying the type of animal I am looking at in each picture. 
As a good reader, I need to look at these pictures and captions because that information that the author 
is providing is helping me think about what might be in the text and is giving me a visual to connect my 
thinking to. Look here at this shout-out.” Mr. Jimenez reads the shout out which defines migration and 
mate. He reads the two paragraphs for this chapter and asks his students what is the main idea of this 
chapter. Students respond and he prompts for clarification befo e he writes it on the T-chart.

He reads the next chapter title, “Amazing Monarchs”, and reads the question, “What insect is black and 
orange and flies the farthest of any on Earth?” Students respond, “The monarch butterfl .” He asks his  
students what is amazing about the monarch butterflies to make sure they didn’t miss this important 
fact. He points out the visual of the earth and the eleven red circles around it. He asks his students to 
turn and talk to their neighbor about why the author placed this picture here. He then reads the next 
two paragraphs and has students discuss the main idea and details in this chapter. He listens to students’ 
responses and prompts for clarification as needed and adds them to the -chart.

Mr. Jimenez continues this process for the next couple of days. “Today’s chapter is called, ‘It Takes the 
Whole Family.’ I wonder what that means? A whole family means to me my grandma, granddad, mom, 
dad, sister, and brother. Do you think that is what the author means? Ok, let’s look at the pictures and 
captions to see if we can figu e it out before we begin to read. Here is picture of North America. It has 
1st, 2nd, 3rd, 4th and arrows that start in Mexico and go up to the Great Lakes. Here is a shout out that 
defines generation. Let’s add that to our word wall. So a generation is from when you are born until you 
have children. You would be a generation and when your children are born they are another generation 
or a second generation. So your grandparents are a generation, your parents are another generation, and 
you are a third generation. Let’s use these pictures on our white board to represent what we are saying. 
Do you think that is what is meant by the numbers on the map, 1st, 2nd, 3rd, 4th…they represent the 
generations? Let’s read to see if we are correct and what other information is in this chapter.”
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“Today we are continuing our reading of the monarch butterfl . This chapter is titled, ‘From Egg to  
Butterfl .’ We already know a good bit about this chapter. Good readers always think about they already 
know about what they are going to be reading before they read. By doing that, you activate your prior 
knowledge and help yourself remember more by connecting your new learning to what you already know. 
So let’s activate our prior knowledge. Remember when we acted out the stages of the life cycle (egg-be 
a ball, caterpillar-wiggle all around, etc.). Turn to your rug partner and work together to name the four 
stages of the butterfl .” 

“What is the first stage, Jose?... Does everyone ag ee it is the egg?  
Ok, great! What about the next stage? Ivan, can you tell us using a complete sentence?”
“The pupa is the next stage?” 
“Let’s think about this again. First stage is the egg.  
When the egg hatches, what does it become?”
“It becomes a caterpillar.”
“Ok, that is correct. Do you remember what stage the caterpillar is?  
You can look on our word wall if that will help’”
“Is it the larvae?”
“Yes, the caterpillar is the larvae, which is the second stage.  
Ok, Marissa, can you add the third stage? Lucas, can you tell us the last stage.”

Mr. Jimenez reads the chapter and adds main topic and details to the chart. He then has students cut 
and paste the four stages of the life cycle on sheets of paper. He has two different levels of support so 
he can differentiate this activity. He then has them retell the cycle to their partners using the prompts, 
first, second, third, and finally.  He walks around listening to the students and 
prompts them when necessary.  

Mr. Jimenez then strategically assigns students to a stage of the life  
cycle and has them create an I Am Monologue using sentence strips and 
word banks for those students who need it. I am the ___ stage of the life
cycle of the butterfly. (Students describe the stage.) I am the ____. He  
models this for the students by saying, “I am the third stage of the life cycle 
of the butterfl .  I am mostly brown and green. I am the pupa.” After the  
students write their I Am Monologue, they practice with their partners. Then 
they walk around the room and share with three more students who have  
different stages than they do.  He asks a student volunteer for each stage to 
come to the front of the room and give the description of their stage without saying what it is. He has the 
class guess which stage they are. 

Mr. Jimenez has students journaling their observations of the life cycle of the monarch butterfl   
throughout the unit.
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Fourth Grade Vignette

Ms. Kim’s fourth graders have been studying California history.  
CA. HSS Framework: Students should understand the role of labor in industry and agriculture, 

including how César Chávez, through nonviolent tactics, educated the general public about  
the working conditions in agriculture and led the movement to improve the lives of farm workers.

4.RI.1 	Refer to details and examples in a text when explaining what the text says explicitly and
when drawing inferences from the text.

4.RI.2 	Determine the main idea of a text and explain how it is supported by key details; summarize
the text.

4.RI.3 	Explain events, procedures, ideas, or concepts in a historical, scientific, or technica  text,
including what happened and why, based on specific information in the text

Ms. Kim has the learning targets written on the board in kid friendly language and reads them to her  
students. She begins the lesson by asking students to do Writing Roulette to activate their prior  
knowledge and for her to assess and adjust her lessons based upon what they already know. She begins 
by modeling this activity as a think aloud. She thinks out loud about what she remembers about Cesar 
Chavez from past years celebrating his birthday. “I think he lived somewhere in the central valley of  
California, so I’ll write that down. I think I remember he was involved with the farm workers. I’ll write 
down everything I remember even if I am unsure. Then after three minutes, I will pass my paper to my 
right. I will read what my table mate wrote and think about what is the same as I wrote, what is different, 
what can I add to, and what questions does it raise for me. We will continue to rotate our papers until 
we have all shared our writing.” When students have finished, she has them share out a few ideas and 
asks the students if there is a way to group what they know into categories. She creates a concept map 
with her students based upon what they know. She explains that they will continue adding to this class 
concept map as they learn more about Cesar Chavez. 

“We know Cesar Chavez had a lot to do with organizing farmworkers based upon our concept map.  
Before we dive deeper into that, let’s think about how food gets to our home for us to eat. It just doesn’t  
magically drop off the tree or pop out of the ground and land on my table.” She holds up a strawberry and asks  
students to work in pairs to create a graphic representation of how the strawberry gets to our plate. 
Ms. Kim walks around the room seeing what students are producing. She asks one pair if they think the 
strawberry goes from the tree to the grocery store. What might be some steps in between? How does 
the strawberry get off the plant? How does the strawberry get to the grocery store?

The next day the Ms. Kim introduces the text they are going to be reading, Who Was Cesar Chavez? by 
Dana Meachen Rau. She asks her students if they think this book is fiction or nonfiction. Some students 
say fiction, and some say nonfiction. She asks the students if they think this book is based on facts and 
then asks again whether it is fiction or nonfiction. All students respond nonfiction. She further explains 
that this is a biography of someone’s life that is based upon facts from their life. “Biographies are a type of 
nonfiction or informational text. If I wrote a book about my life, that would be called an…” Students say 
autobiography. “Would that be fiction or nonfiction?” Students espond nonfiction  

“With your partner, skim the book and see which features of informational text you can locate 
  and/or identify.” 
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“Do I read fiction and nonfiction in the same way and at the same spee ” Mikaela responds yes. 
Ms. Kim asks the class to turn to their partner and describe the differences between fictio   
and nonfiction using the anchor chart as necessar . She returns to Mikaela and asks what are  
some of the characteristics of informational text.  Mikaela replies bold headings, captions,  
glossary and facts. 
Ms. Kim says, “Great, that is true. Can you focus on the text itself? What do we know about  
the type of sentences, vocabulary, and…” 
Mikaela answers, “The sentences are usually longer and more complex, more vocabulary  
and a different structure like cause and effect.”
 “Excellent! That is very good how specific you got about that tructure of the text. So do  
you think you will read it at the same speed as a story or slower because of the complex  
text and many features?” 
“I think slower,” she responds. 
“Yes, boys and girls, remember nonfiction or informational text is also teaching us th ngs we 	
might not know a lot about so we need to slow down and think about what we already know 
about the topic, how does it connect to what we already know, and how can I summarize  
what I just read.”

“Let’s look at the cover of our book. Turn to your neighbor and discuss what you see on the cover and 
how it relates to what we have written on our concept map.” She draws their attention to what’s in the 
back of the truck. She asks them about the “posters” and their purpose. She explains the red, black and 
white with the eagle was the flag representing the farmworkers. She asks why the illustrator would have 
put them in the back of the truck. 

They look at the table of contents of this biography. Ms. Kim has students turn to their partners and  
predict the main idea of each chapter. They come back as a group and discuss their ideas. This gives Ms. 
Kim an opportunity to begin frontloading vocabulary and conceptual understanding. She focuses in on 
the chapter title, “Refusing to Be Ignored.” She asks the students what it means to be ignored. “It means 
no one listens to you,” says one student. Another says, “It means they pretend you’re not there.”  

Ms. Kim says, “Turn to your partner and explain how it makes you feel when you are being ignored by a  
classmate or sister/brother and what you can do about it.” Students share out their ideas such as: tell the 
teacher and tell the student how they feel. Ms. Kim responds, “Yes, those are good strategies for us as 
students but what do adults do when they aren’t being listened to?” Ms. Kim then says. “Think about 
these farmworkers as we read this story. Think about their lives. They worked in the fields all day, making 
very little money. They decide they are going to stand up for themselves for better working conditions 
but are being ignored. How do adults get other adults to listen to them?”

“Let’s begin reading. I am going to read the first chapter aloud as you follow along in your book. As 
I read, I will stop occasionally to think aloud about what I am thinking as I read.  I am going to be  
interacting with the text by asking questions, identifying confusions, and trying to make connections to 
what I already know about Cesar Chavez. Good readers interact with the text while they read to help 
them make meaning and see if their questions are answered. When I am thinking aloud I will close the 
book so you know that is what I am doing. Then when you and your partner read today, I want you do 
the same thing.”

12



“I wonder why he thought that by starting a union he could protect worker’s rights who lived in poverty 
and were treated unfairly in their jobs.” Ms. Kim reads on and stops, “It says ‘start of the movement.’  
I wonder why the author italicized movement. I wonder if that is to make a point that things are going to 
change, they’re going to move. Also, I notice that after the word movement, it is basically defined. I love 
how the author says ‘he had a vision for a brighter future for all farmworkers.’ As if he knew what was 
possible.” The teacher continues to think aloud to the end of the chapter. She asks the students to turn 
and talk to their neighbor to discuss what they noticed she did while she read. She then asks students 
what were the main details in the chapter. The students brainstorm the details and then as a class write 
a summary of the chapter.

Ms. Kim asks students to work with their partners. One person reads a paragraph aloud and makes  
comments. Then the other partner reads the next paragraph and makes comments. They continue until 
they have read the entire chapter.  During this time, she walks around the room providing specific feedback 
to students through questions. She then has them write down the main details in the chapter and write a  
collaborative summary of the chapter with their partners.

Ms. Kim collects the paragraphs and uses them to design any adjustments to tomorrow’s lesson.

Gathering evidence in observations is useful to help you more deeply understand the practices so you can 
implement them in your classroom. It is also important for providing feedback to your peers on their practice. 
Effective feedback is specificand practical, and it focuses on improvement. Feedback needs to help teachers 
understand not just their current levels of practice but also how to elevate them. Remember that evidence 
is what you see, hear, or read and not your interpretation or opinion. It is important to refrain from making  
interpretative statements when using evidence to provide feedback to peers. Using the evidence you  
recorded as you read the vignette, answer the following questions:

• What specific feedback would you give the teacher to foster g owth and elevate his or her
practice? Pay attention to the language of the elements and rubrics.

• In what ways could the rubric be used as a shared vision for professional  growth?

Conclusion

Equipping observers to provide accurate and meaningful feedback through rich conversation is essential 
for improving teaching and learning. In this chapter we have guided you through a process for building 
the knowledge and skills necessary to accurately and reliably collect evidence that forms the basis for  
effective feedback. This type of feedback helps teachers understand not just their current levels of  
practice but also how to elevate them.  

13



Resources

14



Disciplinary Interactions with 
Complex Text 

Academic Language 

Metacognition 

Monitor and Guide 

Design Instruction 

Di
sc

ip
lin

ar
y I

nt
er

ac
tio

ns
 w

ith
 C

om
pl

ex
 T

ex
t N

ot
e-

Ta
kin

g 
To

ol
 

Te
ac

he
r _

__
__

__
__

__
__

__
__

_ _
__

__
__

__
__

__
__

__
__

__
_ 

Da
te_

__
__

__
__

__
__

__
__

 

Gr
ad

e _
__

__
 Le

ss
on

 
Ta

rg
et_

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

_ 

Analysis of text 1 

Extended & supported opportunities 

Intro/refer to acad. lang.2 demands 

Extended and supported opportunities 

Enact metacognitive process/strategies3 

Deconstruct metacognitive process/strategies 

Monitor learning and adjust instruction 

Provide oral or written feedback 

Set aligned disciplinary learning targets  

Structure and connect tasks 

Establish high expectations 

Gu
ida

nc
e 

1.
Ex

am
ine

 h
ow

 la
ng

ua
ge

, t
ex

t f
ea

tur
es

, a
nd

/or
 lit

er
ar

y d
ev

ice
s a

re
 u

se
d t

o 
cre

ate
 m

ea
nin

g a
nd

/or
 p

ur
po

se
2.

Ac
ad

em
ic 

La
ng

ua
ge

 h
as

 th
re

e 
fea

tur
es

: v
oc

ab
ula

ry,
 sy

nta
x, 

an
d 

dis
co

ur
se

. 

3.
Th

ink
 a

lou
d, 

mo
de

l/n
on

m
od

el,
 vi

de
o m

od
el,

 ru
br

ic/
se

lf-
as

se
ss

me
nt 

15



Disciplinary Interactions with 
Complex Text 

Academic Language 

Metacognition 

Monitor and Guide 

Design Instruction 

Di
sc

ip
lin

ar
y I

nt
er

ac
tio

ns
 w

ith
 C

om
pl

ex
 T

ex
t N

ot
e-

Ta
kin

g 
To

ol
 

Te
ac

he
r _

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
_ 

Da
te_

__
__

__
__

__
__

__
__

 

Gr
ad

e _
__

__
 Le

ss
on

 
Ta

rg
et_

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

_ 

Analysis of text 1 

Extended & supported opportunities 

Intro/refer to acad. lang.2 demands 

Extended and supported opportunities 

Enact metacognitive process/strategies3 

Deconstruct metacognitive process/strategies 

Monitor learning and adjust instruction 

Provide oral or written feedback 

Set aligned disciplinary learning targets  

Structure and connect tasks 

Establish high expectations 

Gu
ida

nc
e 

1.
Ex

am
ine

 h
ow

 la
ng

ua
ge

, t
ex

t f
ea

tur
es

, a
nd

/or
 lit

er
ar

y d
ev

ice
s a

re
 u

se
d t

o 
cre

ate
 m

ea
nin

g a
nd

/or
 p

ur
po

se
2.

Ac
ad

em
ic 

La
ng

ua
ge

 h
as

 th
re

e 
fea

tur
es

: v
oc

ab
ula

ry,
 sy

nta
x, 

an
d 

dis
co

ur
se

. 
3.

Th
ink

 a
lou

d, 
mo

de
l/n

on
m

od
el,

 vi
de

o m
od

el,
 ru

br
ic/

se
lf-

as
se

ss
me

nt 

16



D
is

ci
pl

in
ar

y 
In

te
ra

ct
io

ns
 w

it
h 

Co
m

pl
ex

 T
ex

t:
 L

it
er

ac
y 

TK
-2

•
En

ga
ge

 s
tu

de
nt

s 
in

 a
n 

an
al

ys
is

 o
f 

te
xt

 t
o 

ex
am

in
e 

ho
w

 it
s 

la
ng

ua
ge

, 
te

xt
 f

ea
tu

re
s,

 a
nd

 li
te

ra
ry

de
vi

ce
s 

ar
e 

us
ed

 t
o 

cr
ea

te
 m

ea
ni

ng
 a

nd
/o

r 
pu

rp
os

e
•

Pr
ov

id
e 

su
pp

or
te

d 
an

d 
gu

id
ed

 o
pp

or
tu

ni
ti

es
 f

or
 s

tu
de

nt
s 

to
 i

nt
er

ac
t 

w
it

h 
co

m
pl

ex
 t

ex
t 

to
bu

il
d 

ac
ad

em
ic

 l
an

gu
ag

e 
an

d 
di

sc
ip

lin
ar

y 
lit

er
ac

y

h
ig

h
-im

pa
c

t
pr

a
c

t
ic

e

c
ro

ss
-c

u
t

t
in

g
pr

a
c

t
ic

es

•
In

tr
od

uc
e 

an
d/

or
 r

ef
er

 t
o

ac
ad

em
ic

 l
an

gu
ag

e 
de

m
an

ds
 o

f
te

xt
s 

an
d 

ta
sk

s

•
Pr

ov
id

e 
ex

te
nd

ed
, 

gu
id

ed
,

an
d 

su
pp

or
te

d 
op

po
rt

un
it

ie
s 

fo
r

st
ud

en
ts

 t
o 

ac
qu

ir
e 

an
d 

us
e 

th
e

fe
at

ur
es

 o
f 

ac
ad

em
ic

 l
an

gu
ag

e

Fa
ci

lit
at

in
g 

A
cq

ui
si

ti
on

 o
f 

A
ca

de
m

ic
 L

an
gu

ag
e

•
Vi

si
bl

y 
en

ac
t 

m
et

ac
og

ni
ti

ve
pr

oc
es

se
s 

an
d/

or
 s

tr
at

eg
ie

s
st

ud
en

ts
 a

re
 e

xp
ec

te
d 

to
 u

se
 i

n
su

pp
or

t 
of

 d
is

ci
pl

in
ar

y 
le

ar
ni

ng

•
D

ec
on

st
ru

ct
 m

et
ac

og
ni

ti
ve

pr
oc

es
se

s 
an

d/
or

 s
tr

at
eg

ie
s

th
at

 s
up

po
rt

 d
is

ci
pl

in
ar

y 
le

ar
ni

ng

Fo
st

er
in

g 
M

et
ac

og
ni

ti
on

 
fo

r 
D

is
ci

pl
in

ar
y 

Le
ar

ni
ng

•
M

on
it

or
 l

ea
rn

in
g 

an
d 

ad
ju

st
in

st
ru

ct
io

n,
 s

up
po

rt
s,

 a
nd

di
sc

ip
lin

ar
y 

ta
sk

s 
to

 m
ee

t
st

ud
en

t 
ne

ed
s

•
Pr

ov
id

e 
w

ri
tt

en
 a

nd
/o

r 
or

al
fe

ed
ba

ck
 d

ur
in

g 
le

ss
on

s 
to

pr
om

ot
e 

di
sc

ip
lin

ar
y 

le
ar

ni
ng

M
on

it
or

in
g 

an
d 

G
ui

di
ng

 
D

is
ci

pl
in

ar
y 

Le
ar

ni
ng

•
Se

t 
di

sc
ip

lin
ar

y 
le

ar
ni

ng
 t

ar
ge

ts
 t

ha
t 

ar
e 

al
ig

ne
d 

w
it

h 
EL

A/
Li

te
ra

cy
 C

C
SS

 a
nd

 t
he

 t
ar

ge
t

hi
gh

-i
m

pa
ct

 p
ra

ct
ic

e
•

St
ru

ct
ur

e 
an

d 
co

nn
ec

t 
ta

sk
s 

th
at

 s
up

po
rt

 t
he

 l
ea

rn
in

g 
ta

rg
et

s
•

Es
ta

bl
is

h 
hi

gh
 e

xp
ec

ta
ti

on
s 

th
at

 s
up

po
rt

 t
he

 l
ea

rn
in

g 
ta

rg
et

s 
an

d 
m

ai
nt

ai
n 

th
e 

in
te

lle
ct

ua
l

ri
go

r 
of

 c
la

ss
ro

om
 a

ct
iv

it
ie

s 
an

d 
ta

sk
s

fo
u

n
d

at
io

n
a

l
pr

a
c

t
ic

e

D
es

ig
ni

ng
 I

ns
tr

uc
ti

on
 f

or
 D

is
ci

pl
in

ar
y 

T
hi

nk
in

g 
an

d 
U

nd
er

st
an

di
ng

17



D
is

ci
pl

in
ar

y 
In

te
ra

ct
io

ns
 w

it
h 

Co
m

pl
ex

 T
ex

t:
 L

it
er

ac
y 

3-
12

•
En

ga
ge

 s
tu

de
nt

s 
in

 a
n 

an
al

ys
is

 o
f 

te
xt

 t
o 

ex
am

in
e 

ho
w

 it
s 

la
ng

ua
ge

, 
te

xt
 f

ea
tu

re
s,

 a
nd

 li
te

ra
ry

 d
ev

ic
es

ar
e 

us
ed

 t
o 

cr
ea

te
 m

ea
ni

ng
 a

nd
/o

r 
pu

rp
os

e
•

Pr
ov

id
e 

an
d 

su
pp

or
t 

ex
te

nd
ed

 o
pp

or
tu

ni
ti

es
 f

or
 s

tu
de

nt
s 

to
 in

te
ra

ct
 w

it
h 

co
m

pl
ex

 t
ex

t 
to

 b
ui

ld
ac

ad
em

ic
 la

ng
ua

ge
 a

nd
 d

is
ci

pl
in

ar
y 

sk
ill

s

h
ig

h
-im

pa
c

t
pr

a
c

t
ic

e

c
ro

ss
-c

u
t

t
in

g
pr

a
c

t
ic

es

•
In

tr
od

uc
e 

an
d/

or
 r

ef
er

 t
o 

th
e

ac
ad

em
ic

 l
an

gu
ag

e 
de

m
an

ds
 o

f
te

xt
s 

an
d 

ta
sk

s

•
Pr

ov
id

e 
ex

te
nd

ed
 a

nd
 s

up
po

rt
ed

op
po

rt
un

it
ie

s 
fo

r 
st

ud
en

ts
 t

o
ac

qu
ir

e 
an

d 
us

e 
th

e 
fe

at
ur

es
 o

f
ac

ad
em

ic
 l

an
gu

ag
e

Fa
ci

lit
at

in
g 

A
cq

ui
si

ti
on

 o
f 

A
ca

de
m

ic
 L

an
gu

ag
e

•
Vi

si
bl

y 
en

ac
t 

m
et

ac
og

ni
ti

ve
pr

oc
es

se
s 

an
d/

or
 s

tr
at

eg
ie

s
st

ud
en

ts
 a

re
 e

xp
ec

te
d 

to
 u

se
 i

n
su

pp
or

t 
of

 d
is

ci
pl

in
ar

y 
le

ar
ni

ng

•
D

ec
on

st
ru

ct
 m

et
ac

og
ni

ti
ve

pr
oc

es
se

s 
an

d/
or

 s
tr

at
eg

ie
s

th
at

 s
up

po
rt

 d
is

ci
pl

in
ar

y 
le

ar
ni

ng

Fo
st

er
in

g 
M

et
ac

og
ni

ti
on

 
fo

r 
D

is
ci

pl
in

ar
y 

Le
ar

ni
ng

•
M

on
it

or
 l

ea
rn

in
g 

an
d 

ad
ju

st
in

st
ru

ct
io

n,
 s

up
po

rt
s,

 a
nd

di
sc

ip
lin

ar
y 

ta
sk

s 
to

 m
ee

t
st

ud
en

t 
ne

ed
s

•
Pr

ov
id

e 
w

ri
tt

en
 a

nd
/o

r 
or

al
fe

ed
ba

ck
 d

ur
in

g 
le

ss
on

s 
to

pr
om

ot
e 

di
sc

ip
lin

ar
y 

le
ar

ni
ng

M
on

it
or

in
g 

an
d 

G
ui

di
ng

 
D

is
ci

pl
in

ar
y 

Le
ar

ni
ng

•
Se

t 
di

sc
ip

lin
ar

y 
le

ar
ni

ng
 t

ar
ge

ts
 t

ha
t 

ar
e 

al
ig

ne
d 

w
it

h 
EL

A/
Li

te
ra

cy
 C

C
SS

 a
nd

 t
he

 t
ar

ge
t

hi
gh

-i
m

pa
ct

 p
ra

ct
ic

e
•

St
ru

ct
ur

e 
an

d 
co

nn
ec

t 
ta

sk
s 

th
at

 s
up

po
rt

 t
he

 l
ea

rn
in

g 
ta

rg
et

s
•

Es
ta

bl
is

h 
hi

gh
 e

xp
ec

ta
ti

on
s 

th
at

 s
up

po
rt

 t
he

 l
ea

rn
in

g 
ta

rg
et

s 
an

d 
m

ai
nt

ai
n 

th
e 

in
te

lle
ct

ua
l

ri
go

r 
of

 c
la

ss
ro

om
 a

ct
iv

it
ie

s 
an

d 
ta

sk
s

fo
u

n
d

at
io

n
a

l
pr

a
c

t
ic

e

D
es

ig
ni

ng
 I

ns
tr

uc
ti

on
 f

or
 D

is
ci

pl
in

ar
y 

T
hi

nk
in

g 
an

d 
U

nd
er

st
an

di
ng

18



 

H
IG

H
-I

M
PA

C
T 

PR
A
C
TI

C
E-

D
is

ci
pl

in
ar

y 
In

te
ra

ct
io

ns
 w

ith
 C

om
pl

ex
 T

ex
t 

DI
ME

NS
IO

N 
Th

is 
pr

ac
tic

e f
oc

us
es

 on
 st

ru
ctu

rin
g,

 st
re

ng
th

en
ing

, a
nd

 su
pp

or
tin

g s
tu

de
nt

 in
te

ra
cti

on
 

wi
th

 co
mp

lex
 te

xt 
to 

de
ve

lop
 ac

ad
em

ic 
lan

gu
ag

e a
nd

 di
sc

ipl
ina

ry 
lite

ra
cy

. T
his

 pr
ac

tic
e 

de
ve

lop
s s

tud
en

ts’
 ab

ilit
ies

 to
 u

nd
er

sta
nd

 th
e a

ca
de

mi
c l

an
gu

ag
e a

nd
 st

ru
ctu

re
 o

f c
om

ple
x 

tex
t, w

hic
h s

tre
ng

the
ns

 th
eir

 co
mp

re
he

ns
ion

, c
on

ten
t k

no
wl

ed
ge

, a
nd

 di
sc

ipl
ina

ry 

thi
nk

ing
 sk

ills
. E

ffe
cti

ve
 te

ac
he

rs 
en

ga
ge

 st
ud

en
ts 

in 
an

aly
sis

 of
 ho

w 
a t

ex
t's

 or
ga

niz
ati

on
, 

sy
nta

x, 
an

d w
or

d c
ho

ice
 co

mb
ine

 to
 cr

ea
te 

me
an

ing
. T

he
y a

lso
 pr

ov
ide

 su
pp

or
ted

 an
d g

uid
ed

 
op

po
rtu

nit
ies

 fo
r s

tud
en

ts 
to 

int
er

ac
t w

ith
 co

mp
lex

 te
xt.

 

CS
TP

 
CS

TP
 1 

En
ga

gi
ng

 an
d 

Su
pp

or
tin

g 
Al

l S
tu

de
nt

s i
n 

Le
ar

ni
ng

: 
Te

ac
he

rs 
kn

ow
 an

d c
ar

e a
bo

ut 
the

ir s
tud

en
ts 

in 
or

de
r t

o e
ng

ag
e t

he
m 

in 
lea

rn
ing

. T
he

y 
co

nn
ec

t le
ar

nin
g t

o s
tud

en
ts’

 pr
ior

 kn
ow

led
ge

, b
ac

kg
ro

un
ds

, li
fe 

ex
pe

rie
nc

es
, a

nd
 in

ter
es

ts.
 

Th
ey

 co
nn

ec
t s

ub
jec

t m
att

er
 to

 m
ea

nin
gfu

l, r
ea

l li
fe 

co
nte

xt.
 

Te
ac

he
rs 

us
e a

 va
rie

ty 
of 

ins
tru

cti
on

al 
str

ate
gie

s, 
re

so
ur

ce
s, 

an
d t

ec
hn

olo
gie

s t
o m

ee
t th

e 
div

er
se

 le
ar

nin
g n

ee
ds

 of
 st

ud
en

ts.
 

Th
ey

 pr
om

ote
 cr

itic
al 

thi
nk

ing
 th

ro
ug

h i
nq

uir
y, 

pr
ob

lem
 so

lvi
ng

, a
nd

 re
fle

cti
on

. T
he

y m
on

ito
r 

lea
rn

ing
 an

d a
dju

st 
ins

tru
cti

on
 w

hil
e t

ea
ch

ing
. 

CS
TP

 3 
Un

de
rs

ta
nd

in
g 

an
d 

Or
ga

ni
zin

g 
Su

bj
ec

t M
at

te
r f

or
 S

tu
de

nt
 L

ea
rn

in
g:

 
Te

ac
he

rs 
ex

hib
it i

n-
de

pth
 w

or
kin

g k
no

wl
ed

ge
 of

 su
bje

ct 
ma

tte
r, 

ac
ad

em
ic 

co
nte

nt 
sta

nd
ar

ds
, 

an
d c

ur
ric

ulu
m 

fra
me

wo
rks

. T
he

y a
pp

ly 
kn

ow
led

ge
 of

 st
ud

en
t d

ev
elo

pm
en

t a
nd

 pr
ofi

cie
nc

ies
 to

 
en

su
re

 st
ud

en
t u

nd
er

sta
nd

ing
 of

 co
nte

nt.
 

Th
ey

 or
ga

niz
e c

ur
ric

ulu
m 

to 
fac

ilit
ate

 st
ud

en
ts’

 un
de

rst
an

din
g o

f th
e s

ub
jec

t m
att

er
. T

ea
ch

er
s 

uti
liz

e i
ns

tru
cti

on
al 

str
ate

gie
s t

ha
t a

re
 ap

pr
op

ria
te 

to 
the

 su
bje

ct 
ma

tte
r. 

Th
ey

 us
e a

nd
 ad

ap
t r

es
ou

rce
s, 

tec
hn

olo
gie

s, 
an

d s
tan

da
rd

s-
ali

gn
ed

 in
str

uc
tio

na
l m

ate
ria

ls,
 

inc
lud

ing
 ad

op
ted

 m
ate

ria
ls,

 to
 m

ak
e s

ub
jec

t m
att

er
 ac

ce
ss

ibl
e t

o a
ll s

tud
en

ts.
 T

he
y a

dd
re

ss
 th

e 
ne

ed
s o

f E
ng

lis
h l

ea
rn

er
s a

nd
 st

ud
en

ts 
wi

th 
sp

ec
ial

 ne
ed

s t
o p

ro
vid

e e
qu

ita
ble

 ac
ce

ss
 to

 th
e 

co
nte

nt.
 

PR
OV

ID
ES

 
NO

 E
VI

DE
NC

E  
PR

OV
ID

ES
  

LI
MI

TE
D 

EV
ID

EN
CE

 
PR

OV
ID

ES
  

AC
CE

PT
AB

LE
 E

VI
DE

NC
E  

PR
OV

ID
ES

  
ST

RO
NG

 E
VI

DE
NC

E  

EL
EM

EN
T 

1 
En

ga
ge

 st
ud

en
ts 

in 
an

aly
sis

 of
 te

xt 
to 

ex
am

ine
 h

ow
 its

 
lan

gu
ag

e, 
tex

t f
ea

tur
es

, 
an

d l
ite

ra
ry 

de
vic

es
 ar

e 
us

ed
 to

 co
nv

ey
 m

ea
nin

g 
an

d/
or

 pu
rp

os
e 

Te
ac

he
r d

oe
s n

ot
 re

fe
r t

o
lan

gu
ag

e,
 te

xt 
fe

at
ur

es
, a

nd
/o

r 
lite

ra
ry

 d
ev

ice
s u

se
d i

n t
ex

t. 

Te
ac

he
r r

ef
er

s t
o 

lan
gu

ag
e, 

tex
t 

fea
tur

es
, a

nd
/or

 lit
er

ar
y d

ev
ice

s u
se

d 
in 

tex
t, b

ut 
do

es
 no

t e
ng

ag
e s

tud
en

ts 
in 

an
 an

aly
sis

 of
 ho

w 
the

se
 ar

e u
se

d t
o 

co
nv

ey
 m

ea
nin

g a
nd

/or
 pu

rp
os

e.

Te
ac

he
r e

ng
ag

es
 st

ud
en

ts 
in 

an
 

an
aly

sis
 o

f t
ex

t t
o e

xa
mi

ne
 h

ow
 

lan
gu

ag
e, 

tex
t f

ea
tur

es
, a

nd
/or

 lit
er

ar
y 

de
vic

es
 a

re
 u

se
d 

to
 co

nv
ey

 m
ea

nin
g 

an
d/

or
 pu

rp
os

e.
 T

he
 a

na
lys

is 
is 

str
uc

tu
re

d t
o b

e a
cc

es
sib

le 
to 

mo
st 

stu
de

nts
. 

Te
ac

he
r e

ng
ag

es
 st

ud
en

ts 
in 

an
 a

na
lys

is 
of

 te
xt 

to
 e

xa
mi

ne
 h

ow
 la

ng
ua

ge
, t

ex
t 

fe
at

ur
es

, a
nd

/o
r l

ite
ra

ry
 d

ev
ice

s a
re

 u
se

d 
to

 co
nv

ey
 m

ea
nin

g 
an

d/
or

 p
ur

po
se

. T
he

 
an

aly
sis

 is
 st

ru
ctu

re
d t

o b
e a

cc
es

sib
le 

to
 

all
 st

ud
en

ts.
 

EL
EM

EN
T 

2 
Pr

ov
ide

 su
pp

or
ted

 an
d 

gu
ide

d o
pp

or
tun

itie
s f

or
 

stu
de

nts
 to

 in
ter

ac
t w

ith
 

co
mp

lex
 te

xt 
to 

bu
ild

 
ac

ad
em

ic 
lan

gu
ag

e a
nd

 
dis

cip
lin

ar
y l

ite
ra

cy
  

Te
ac

he
r d

oe
s n

ot 
pr

ov
ide

 
op

po
rtu

nit
ies

 fo
r s

tud
en

ts 
to 

int
er

ac
t 

wi
th 

co
mp

lex
 te

xt.
 

Te
ac

he
r p

ro
vid

es
 op

po
rtu

nit
ies

 fo
r 

stu
de

nts
 to

 in
ter

ac
t w

ith
 co

mp
lex

 te
xt.

 
Ho

we
ve

r, 
the

se
 op

po
rtu

nit
ies

 ar
e 

un
su

pp
or

ted
 an

d/o
r n

ot 
str

uc
tur

ed
 to

 
bu

ild
 ac

ad
em

ic 
lan

gu
ag

e a
nd

 
dis

cip
lin

ar
y l

ite
ra

cy
.  

Te
ac

he
r p

ro
vid

es
 su

pp
or

ted
 an

d 
gu

ide
d o

pp
or

tun
itie

s f
or

 st
ud

en
ts 

to 
int

er
ac

t w
ith

 co
mp

lex
 te

xt 
to 

bu
ild

 
ac

ad
em

ic 
lan

gu
ag

e a
nd

 di
sc

ipl
ina

ry 
lite

ra
cy

. T
he

se
 op

po
rtu

nit
ies

 ar
e 

str
uc

tur
ed

 to
 be

 ac
ce

ss
ibl

e t
o m

os
t 

stu
de

nts
.   

Te
ac

he
r p

ro
vid

es
 su

pp
or

ted
 an

d g
uid

ed
 

op
po

rtu
nit

ies
 fo

r s
tud

en
ts 

to 
int

er
ac

t w
ith

 
co

mp
lex

 te
xt 

to 
bu

ild
 ac

ad
em

ic 
lan

gu
ag

e 
an

d d
isc

ipl
ina

ry 
lite

ra
cy

. T
he

se
 

op
po

rtu
nit

ies
 ar

e s
tru

ctu
re

d t
o b

e 
ac

ce
ss

ibl
e t

o a
ll s

tud
en

ts.
   

5 
EP

F 
fo

r 
te

ac
hi

ng
 2

01
5 

St
ra

te
gi

c 
O

bs
er

va
ti

on
 a

nd
 R

ef
le

ct
io

n 

19



C
R
O

S
S
-C

U
TT

IN
G

 P
R
A
C
TI

C
E-

Fa
ci

lit
at

in
g 

A
cq

ui
si

tio
n 

of
 A

ca
de

m
ic

 L
an

gu
ag

e 
DI

ME
NS

IO
N 

Th
is 

pr
ac

tic
e 

fo
cu

se
s 

on
 s

tru
ctu

rin
g,

 s
tre

ng
the

nin
g, 

an
d 

su
pp

or
tin

g 
stu

de
nts

' a
cq

uis
itio

n 
an

d 
us

e 
of 

the
 

ac
ad

em
ic 

lan
gu

ag
e*  

ne
ed

ed
 

to 
pa

rti
cip

ate
 

in 
dis

cip
lin

ar
y 

tas
ks

.  
Ef

fe
cti

ve
 

te
ac

he
rs

 c
on

sis
ten

tly
 in

tro
du

ce
, d

efi
ne

, a
nd

 h
igh

lig
ht 

the
 a

ca
de

mi
c 

lan
gu

ag
e 

de
ma

nd
s 

of 
tex

ts 
an

d t
as

ks
.  

Th
ey

 al
so

 pr
ov

ide
 su

pp
or

ted
 an

d g
uid

ed
 op

po
rtu

nit
ies

 fo
r s

tud
en

ts 
to 

ac
qu

ire
 an

d u
se

 al
l th

re
e 

fea
tur

es
 of

 ac
ad

em
ic 

lan
gu

ag
e.

 

CS
TP

 
CS

TP
 3 

Un
de

rs
ta

nd
in

g 
an

d 
Or

ga
ni

zin
g 

Su
bj

ec
t M

at
te

r f
or

 S
tu

de
nt

 L
ea

rn
in

g:
 

Te
ac

he
rs 

ex
hib

it i
n-

de
pth

 w
or

kin
g k

no
wl

ed
ge

 of
 su

bje
ct 

ma
tte

r, 
ac

ad
em

ic 
co

nte
nt 

sta
nd

ar
ds

, a
nd

 
cu

rri
cu

lum
 fr

am
ew

or
ks

. T
he

y a
pp

ly 
kn

ow
led

ge
 of

 st
ud

en
t d

ev
elo

pm
en

t a
nd

 pr
ofi

cie
nc

ies
 to

 en
su

re
 

stu
de

nt 
un

de
rst

an
din

g o
f c

on
ten

t.  

Th
ey

 or
ga

niz
e c

ur
ric

ulu
m 

to 
fac

ilit
ate

 st
ud

en
ts'

 un
de

rst
an

din
g o

f th
e s

ub
jec

t m
att

er
. T

ea
ch

er
s 

uti
liz

e i
ns

tru
cti

on
al 

str
ate

gie
s t

ha
t a

re
 ap

pr
op

ria
te 

to 
the

 su
bje

ct 
ma

tte
r. 

Th
ey

 us
e a

nd
 ad

ap
t r

es
ou

rce
s, 

tec
hn

olo
gie

s, 
an

d s
tan

da
rd

s-
ali

gn
ed

 in
str

uc
tio

na
l m

ate
ria

ls,
 

inc
lud

ing
 ad

op
ted

 m
ate

ria
ls,

 to
 m

ak
e s

ub
jec

t m
att

er
 ac

ce
ss

ibl
e t

o a
ll s

tud
en

ts.
 T

he
y a

dd
re

ss
 

the
 ne

ed
s o

f E
ng

lis
h l

ea
rn

er
s a

nd
 st

ud
en

ts 
wi

th 
sp

ec
ial

 ne
ed

s t
o p

ro
vid

e e
qu

ita
ble

 ac
ce

ss
 to

 
the

 co
nte

nt.
 

PR
OV

ID
ES

 
NO

 E
VI

DE
NC

E 
PR

OV
ID

ES
  

LI
MI

TE
D 

EV
ID

EN
CE

 
PR

OV
ID

ES
  

AC
CE

PT
AB

LE
 E

VI
DE

NC
E 

PR
OV

ID
ES

  
ST

RO
NG

 E
VI

DE
NC

E 

EL
EM

EN
T 

1 
Int

ro
du

ce
 an

d/o
r r

efe
r t

o 
ac

ad
em

ic 
lan

gu
ag

e 
de

ma
nd

s o
f te

xts
 an

d 
tas

ks
 

Te
ac

he
r d

oe
s n

ot 
int

ro
du

ce
 or

 re
fer

 
to 

the
 ac

ad
em

ic 
lan

gu
ag

e 
de

ma
nd

s o
f te

xts
 or

 ta
sk

s . 
 

Te
ac

he
r in

tro
du

ce
s a

nd
/or

 re
fer

s t
o t

he
 

ac
ad

em
ic 

lan
gu

ag
e d

em
an

ds
, b

ut 
do

es
 

no
t e

xp
lai

n h
ow

 th
e d

em
an

ds
 ar

e 
co

nn
ec

ted
 to

 th
e d

isc
ipl

ina
ry 

tex
ts 

an
d/o

r t
as

ks
. 

Te
ac

he
r in

tro
du

ce
s a

nd
/or

 re
fer

s t
o t

he
 

ac
ad

em
ic 

lan
gu

ag
e d

em
an

ds
, a

nd
 

ex
pla

ins
 ho

w 
the

 de
ma

nd
s a

re
 

co
nn

ec
ted

 to
 th

e d
isc

ipl
ina

ry 
tex

ts 
an

d/o
r 

tas
ks

. T
he

 ex
pla

na
tio

n i
s s

tru
ctu

re
d t

o b
e 

ac
ce

ss
ibl

e t
o m

os
t s

tud
en

ts.
 

Te
ac

he
r in

tro
du

ce
s a

nd
/or

 re
fer

s t
o t

he
 

ac
ad

em
ic 

lan
gu

ag
e d

em
an

ds
, a

nd
 

ex
pla

ins
 ho

w 
the

 de
ma

nd
s a

re
 

co
nn

ec
ted

 to
 th

e d
isc

ipl
ina

ry 
tex

ts 
an

d/o
r t

as
ks

. T
he

 ex
pla

na
tio

n i
s 

str
uc

tur
ed

 to
 be

 ac
ce

ss
ibl

e t
o a

ll 
stu

de
nts

. 
EL

EM
EN

T 
2 

Pr
ov

ide
 ex

ten
de

d, 
gu

ide
d, 

an
d s

up
po

rte
d 

op
po

rtu
nit

ies
 fo

r s
tud

en
ts 

to 
ac

qu
ire

 an
d u

se
 th

e 
fea

tur
es

 of
 ac

ad
em

ic 
lan

gu
ag

e  

Te
ac

he
r p

ro
vid

es
 un

su
pp

or
ted

 
op

po
rtu

nit
ies

 fo
r s

tud
en

ts 
to 

ac
qu

ire
 ac

ad
em

ic 
lan

gu
ag

e. 
 

Te
ac

he
r p

ro
vid

es
 su

pp
or

ted
 

op
po

rtu
nit

ies
 fo

r s
tud

en
ts 

to 
ac

qu
ire

 an
d 

us
e a

ca
de

mi
c l

an
gu

ag
e, 

bu
t th

es
e 

op
po

rtu
nit

ies
 on

ly 
ad

dr
es

s v
oc

ab
ula

ry 
an

d/o
r s

yn
tax

.  

Te
ac

he
r p

ro
vid

es
 g

uid
ed

 an
d s

up
po

rte
d 

op
po

rtu
nit

ies
 fo

r s
tud

en
ts 

to 
ac

qu
ire

 an
d 

us
e a

ca
de

mi
c l

an
gu

ag
e o

f th
e d

isc
ou

rse
 

fea
tur

e, 
an

d t
he

se
 op

po
rtu

nit
ies

 ar
e 

str
uc

tur
ed

 to
 en

ga
ge

 m
os

t s
tud

en
ts.

 

Te
ac

he
r p

ro
vid

es
 e

xte
nd

ed
, g

uid
ed

, 
an

d s
up

po
rte

d o
pp

or
tun

itie
s f

or
 

stu
de

nts
 to

 ac
qu

ire
 an

d u
se

 ac
ad

em
ic 

lan
gu

ag
e o

f th
e d

isc
ou

rse
 fe

atu
re

, a
nd

 
the

se
 op

po
rtu

nit
ies

 ar
e s

tru
ctu

re
d t

o 
en

ga
ge

 al
l s

tud
en

ts.
 

* A
ca

de
mi

c l
an

gu
ag

e h
as

 th
re

e d
ist

inc
t f

ea
tu

re
s: 

 vo
ca

bu
lar

y, 
sy

nt
ax

, a
nd

 di
sc

ou
rs

e.

8 

EP
F 

fo
r 

te
ac

hi
ng

 2
01

5 
St

ra
te

gi
c 

O
bs

er
va

ti
on

 a
nd

 R
ef

le
ct

io
n 

20



C
R
O

S
S
-C

U
TT

IN
G

 P
R
A
C
TI

C
E-

Fo
st

er
in

g 
M

et
ac

og
ni

tio
n 

fo
r 

D
is

ci
pl

in
ar

y 
Le

ar
ni

ng
 

DI
ME

NS
IO

N 
Th

is 
pr

ac
tic

e f
oc

us
es

 on
 th

e d
eg

re
e t

o w
hic

h a
 te

ac
he

r v
isi

bly
 en

ac
ts 

an
d d

ec
on

str
uc

ts 
me

tac
og

nit
ive

 pr
oc

es
se

s a
nd

 st
ra

teg
ies

 th
at 

fos
ter

 st
ud

en
ts’

 m
eta

co
gn

itiv
e k

no
wl

ed
ge

. 
Ef

fec
tiv

e t
ea

ch
er

s m
ak

e t
he

 en
ac

tm
en

t o
f m

eta
co

gn
itiv

e p
ro

ce
ss

es
 an

d s
tra

teg
ies

 vi
sib

le 
to 

all
 st

ud
en

ts 
an

d e
xp

lai
n h

ow
, w

hy
, o

r w
he

n 
to 

us
e t

he
se

 in
 su

pp
or

t o
f d

isc
ipl

ina
ry 

lea
rn

ing
. 

CS
TP

 
CS

TP
 3 

Un
de

rs
ta

nd
in

g 
an

d 
Or

ga
ni

zin
g 

Su
bj

ec
t M

at
te

r f
or

 S
tu

de
nt

 L
ea

rn
in

g:
 

Te
ac

he
rs 

ex
hib

it i
n-

de
pth

 w
or

kin
g k

no
wl

ed
ge

 of
 su

bje
ct 

ma
tte

r, 
ac

ad
em

ic 
co

nte
nt 

sta
nd

ar
ds

, 
an

d c
ur

ric
ulu

m 
fra

me
wo

rks
. T

he
y a

pp
ly 

kn
ow

led
ge

 of
 st

ud
en

t d
ev

elo
pm

en
t a

nd
 pr

ofi
cie

nc
ies

 to
 

en
su

re
 st

ud
en

t u
nd

er
sta

nd
ing

 of
 co

nte
nt.

 

Th
ey

 or
ga

niz
e c

ur
ric

ulu
m 

to 
fac

ilit
ate

 st
ud

en
ts’

 un
de

rst
an

din
g o

f th
e s

ub
jec

t m
att

er
. 

Te
ac

he
rs 

uti
liz

e i
ns

tru
cti

on
al 

str
ate

gie
s t

ha
t a

re
 ap

pr
op

ria
te 

to 
the

 su
bje

ct 
ma

tte
r. 

Th
ey

 us
e a

nd
 ad

ap
t r

es
ou

rce
s, 

tec
hn

olo
gie

s, 
an

d 
sta

nd
ar

ds
-a

lig
ne

d i
ns

tru
cti

on
al 

ma
ter

ial
s, 

inc
lud

ing
 ad

op
ted

 m
ate

ria
ls,

 to
 m

ak
e s

ub
jec

t m
att

er
 ac

ce
ss

ibl
e t

o a
ll 

stu
de

nts
. T

he
y a

dd
re

ss
 th

e n
ee

ds
 of

 E
ng

lis
h l

ea
rn

er
s a

nd
 st

ud
en

ts 
wi

th 
sp

ec
ial

 
ne

ed
s t

o p
ro

vid
e e

qu
ita

ble
 ac

ce
ss

 to
 th

e c
on

ten
t.  

PR
OV

ID
ES

 
NO

 E
VI

DE
NC

E  
PR

OV
ID

ES
  

LI
MI

TE
D 

EV
ID

EN
CE

 
PR

OV
ID

ES
  

AC
CE

PT
AB

LE
 E

VI
DE

NC
E  

PR
OV

ID
ES

  
ST

RO
NG

 E
VI

DE
NC

E  

EL
EM

EN
T 

1 
Vi

sib
ly 

en
ac

t 
me

tac
og

nit
ive

 
pr

oc
es

se
s a

nd
/or

 
str

ate
gie

s s
tud

en
ts 

ar
e 

ex
pe

cte
d t

o u
se

 in
 

su
pp

or
t o

f d
isc

ipl
ina

ry 
lea

rn
ing

 

Te
ac

he
r d

oe
s n

ot 
en

ac
t 

me
tac

og
nit

ive
 pr

oc
es

se
s a

nd
/or

 
str

ate
gie

s s
tud

en
ts 

ar
e e

xp
ec

ted
 to

 
us

e i
n s

up
po

rt 
of 

dis
cip

lin
ar

y 
lea

rn
ing

. 

Te
ac

he
r p

ar
tia

lly
 e

na
cts

 m
eta

co
gn

itiv
e 

pr
oc

es
se

s a
nd

/or
 st

ra
teg

ies
 st

ud
en

ts 
ar

e e
xp

ec
ted

 to
 us

e ,
 an

d/o
r it

 is
 no

t 
cle

ar
 ho

w 
the

se
 su

pp
or

t d
isc

ipl
ina

ry 
lea

rn
ing

. 

Te
ac

he
r c

lea
rly

 an
d c

om
ple

tel
y e

na
cts

 
me

tac
og

nit
ive

 pr
oc

es
se

s a
nd

/or
 

str
ate

gie
s s

tud
en

ts 
ar

e e
xp

ec
ted

 to
 us

e 
in 

su
pp

or
t o

f d
isc

ipl
ina

ry 
lea

rn
ing

.  

Te
ac

he
r c

lea
rly

 an
d c

om
ple

tel
y e

na
cts

 
me

tac
og

nit
ive

 pr
oc

es
se

s a
nd

/or
 

str
ate

gie
s s

tud
en

ts 
ar

e e
xp

ec
ted

 to
 

us
e i

n s
up

po
rt 

of 
dis

cip
lin

ar
y l

ea
rn

ing
. 

Te
ac

he
r o

ve
rtly

 m
ak

es
 en

ac
tm

en
t 

vis
ibl

e t
o a

ll s
tud

en
t s.

 

EL
EM

EN
T 

2 
De

co
ns

tru
ct 

me
tac

og
nit

ive
 

pr
oc

es
se

s a
nd

/or
 

str
ate

gie
s t

ha
t s

up
po

rt 
dis

cip
lin

ar
y l

ea
rn

ing
 

Te
ac

he
r d

oe
s n

ot 
dr

aw
 at

ten
tio

n t
o 

me
tac

og
nit

ive
 pr

oc
es

se
s  a

nd
/or

 
str

ate
gie

s t
ha

t s
up

po
rt 

dis
cip

lin
ar

y 
lea

rn
ing

. 

Te
ac

he
r d

ra
ws

 at
ten

tio
n t

o 
me

tac
og

nit
ive

 p
ro

ce
ss

es
 a

nd
/or

 
str

ate
gie

s t
ha

t s
up

po
rt 

dis
cip

lin
ar

y 
lea

rn
ing

,  b
ut 

do
es

 no
t e

xp
lai

n h
ow

, 
wh

y, 
or

 w
he

n t
o u

se
 th

em
.   

  

Te
ac

he
r d

ec
on

str
uc

ts 
me

tac
og

nit
ive

 
pr

oc
es

se
s  a

nd
/or

 st
ra

teg
ies

 th
at 

su
pp

or
t 

dis
cip

lin
ar

y l
ea

rn
ing

 by
 ex

pla
ini

ng
 ho

w,
 

wh
y, 

or
 w

he
n t

o u
se

 th
em

.   
  

Te
ac

he
r d

ec
on

str
uc

ts 
me

tac
og

nit
ive

 
pr

oc
es

se
s a

nd
/or

 st
ra

teg
ies

 th
at 

su
pp

or
t d

isc
ipl

ina
ry 

lea
rn

ing
 by

 
ex

pla
ini

ng
 ho

w,
 w

hy
, o

r w
he

n t
o u

se
 

the
m.

 T
he

 de
co

ns
tru

cti
on

 is
 st

ru
ctu

re
d 

to 
en

ab
le 

all
 st

ud
en

ts 
to 

us
e s

tra
teg

ies
 

ind
ep

en
de

nt
ly.

 

9 

EP
F 

fo
r 

te
ac

hi
ng

 2
01

5 
St

ra
te

gi
c 

O
bs

er
va

ti
on

 a
nd

 R
ef

le
ct

io
n 

21



C
R
O

S
S
-C

U
TT

IN
G

 P
R
A
C
TI

C
E-

M
on

ito
ri
ng

 a
nd

 G
ui

di
ng

 D
is

ci
pl

in
ar

y 
Le

ar
ni

ng
 

DI
ME

NS
IO

N 
Th

is 
pr

ac
tic

e f
oc

us
es

 on
 ho

w 
eff

ec
tiv

ely
 a 

tea
ch

er
 m

on
ito

rs 
an

d g
uid

es
 th

e d
isc

ipl
ina

ry 
lea

rn
ing

 
thr

ou
gh

ou
t e

ac
h t

as
k a

nd
 th

ro
ug

ho
ut 

the
 le

ss
on

 as
 a

 w
ho

le.
 E

ffe
cti

ve
 te

ac
he

rs 
ad

jus
t a

nd
 

su
pp

or
t d

isc
ipl

ina
ry 

tas
ks

 to
 m

ee
t th

e n
ee

ds
 of

 al
l s

tud
en

ts 
in 

the
 cl

as
sro

om
. 

Th
ey

 pr
ov

ide
 w

rit
ten

 an
d/o

r o
ra

l fe
ed

ba
ck

*  a
nd

 gr
ad

ua
lly

 re
mo

ve
 su

pp
or

ts 
to 

fos
ter

 st
ud

en
ts’

 
ab

ilit
y t

o w
or

k f
lex

ibl
y a

nd
 in

de
pe

nd
en

tly
. 

CS
TP

 
CS

TP
 1 

En
ga

gi
ng

 an
d 

Su
pp

or
tin

g 
Al

l S
tu

de
nt

s i
n 

Le
ar

ni
ng

: 
Te

ac
he

rs 
kn

ow
 an

d c
ar

e a
bo

ut 
the

ir s
tud

en
ts 

in 
or

de
r t

o e
ng

ag
e t

he
m 

in 
lea

rn
ing

. T
he

y c
on

ne
ct 

lea
rn

ing
 to

 st
ud

en
ts’

 pr
ior

 kn
ow

led
ge

, b
ac

kg
ro

un
ds

, li
fe 

ex
pe

rie
nc

es
, a

nd
 in

ter
es

ts.
 T

he
y 

co
nn

ec
t s

ub
jec

t m
att

er
 to

 m
ea

nin
gfu

l, r
ea

l li
fe 

co
nte

xt .
 

Te
ac

he
rs 

us
e a

 va
rie

ty 
of 

ins
tru

cti
on

al 
str

ate
gie

s, 
re

so
ur

ce
s, 

an
d t

ec
hn

olo
gie

s t
o m

ee
t th

e d
ive

rse
 

lea
rn

ing
 ne

ed
s o

f s
tud

en
ts.

  

Th
ey

 pr
om

ote
 cr

itic
al 

thi
nk

ing
 th

ro
ug

h i
nq

uir
y, 

pr
ob

lem
 so

lvi
ng

, a
nd

 re
fle

cti
on

. T
he

y m
on

ito
r 

lea
rn

ing
 an

d a
dju

st 
ins

tru
cti

on
 w

hil
e t

ea
ch

ing
. 

PR
OV

ID
ES

 
NO

 E
VI

DE
NC

E  
PR

OV
ID

ES
  

LI
MI

TE
D 

EV
ID

EN
CE

 
PR

OV
ID

ES
  

AC
CE

PT
AB

LE
 E

VI
DE

NC
E  

PR
OV

ID
ES

  
ST

RO
NG

 E
VI

DE
NC

E  

EL
EM

EN
T 

1 
Mo

nit
or

 le
ar

nin
g a

nd
 

ad
jus

t in
str

uc
tio

n,
 

su
pp

or
ts,

 a
nd

/o
r 

dis
cip

lin
ar

y t
as

ks
 to

 
me

et
 st

ud
en

t n
ee

ds
 

Te
ac

he
r d

oe
s n

ot 
mo

nit
or

 st
ud

en
t 

lea
rn

ing
. 

Te
ac

he
r m

on
ito

rs 
stu

de
nt 

lea
rn

ing
 bu

t 
do

es
 no

t a
dju

st 
ins

tru
cti

on
 or

 
dis

cip
lin

ar
y t

as
ks

 as
 ne

ed
ed

 to
 m

ee
t 

stu
de

nt 
ne

ed
s. 

Te
ac

he
r m

on
ito

rs 
stu

de
nt 

lea
rn

ing
 an

d 
ad

jus
ts 

ins
tru

cti
on

, s
up

po
rts

, a
nd

/or
 

dis
cip

lin
ar

y t
as

ks
 as

 ne
ed

ed
 to

 m
ee

t th
e 

ne
ed

s o
f m

os
t s

tud
en

ts.
 

Te
ac

he
r m

on
ito

rs 
stu

de
nt 

lea
rn

ing
 

thr
ou

gh
ou

t in
str

uc
tio

n a
nd

 ad
jus

ts 
ins

tru
cti

on
, s

up
po

rts
, a

nd
/o

r d
isc

ipl
ina

ry 
tas

ks
 as

 ne
ed

ed
 to

 m
ee

t th
e n

ee
ds

 of
 al

l 
stu

de
nts

. 

EL
EM

EN
T 

2 
Pr

ov
ide

 w
ritt

en
 an

d/o
r 

or
al 

fee
db

ac
k d

ur
ing

 
les

so
ns

 to
 pr

om
ote

 
dis

cip
lin

ar
y l

ea
rn

ing
 

Te
ac

he
r d

oe
s n

ot 
pr

ov
ide

 fe
ed

ba
ck

 
du

rin
g l

es
so

ns
 or

 pr
ov

ide
s o

nly
 

ev
alu

ati
ve

 fe
ed

ba
ck

. 

Te
ac

he
r p

ro
vid

es
 fe

ed
ba

ck
 th

at 
is 

va
gu

e a
nd

/or
 no

ns
pe

cif
ic.

   
Te

ac
he

r p
ro

vid
es

 co
ns

tru
cti

ve
 fe

ed
ba

ck
 

du
rin

g l
es

so
ns

. S
ug

ge
sti

on
s f

or
 ho

w 
to 

im
pr

ov
e d

isc
ipl

ina
ry 

lea
rn

ing
 ar

e 
sp

ec
ific

 an
d s

ub
sta

nti
ve

. 

Te
ac

he
r p

ro
vid

es
 co

ns
tru

cti
ve

 fe
ed

ba
ck

 
du

rin
g l

es
so

ns
. S

ug
ge

sti
on

s f
or

 ho
w 

to 
im

pr
ov

e d
isc

ipl
ina

ry 
lea

rn
ing

 ar
e 

sp
ec

ific
 an

d s
ub

sta
nti

ve
. F

ee
db

ac
k i

s 
co

ns
tru

cte
d t

o m
ee

t th
e s

pe
cif

ic 
ne

ed
s 

of 
all

 st
ud

en
ts.

 

* Fe
ed

ba
ck

 m
ay

 in
clu

de
 as

kin
g p

ro
bin

g q
ue

sti
on

s a
nd

 in
vo

lvi
ng

 st
ud

en
ts 

in 
pr

ov
idi

ng
 fe

ed
ba

ck
.

10
 

EP
F 

fo
r 

te
ac

hi
ng

 2
01

5 
St

ra
te

gi
c 

O
bs

er
va

ti
on

 a
nd

 R
ef

le
ct

io
n 

22



FO
U

N
D

A
TI

O
N

A
L 

PR
A
C
TI

C
E-

D
es

ig
ni

ng
 I

ns
tr

uc
tio

n 
fo

r 
D

is
ci

pl
in

ar
y 

Th
in

ki
ng

 a
nd

 U
nd

er
st

an
di

ng
 

DI
ME

NS
IO

N 
Th

is 
pr

ac
tic

e f
oc

us
es

 on
 th

e d
es

ign
 of

 le
ss

on
s a

nd
 le

ar
nin

g t
as

ks
 to

 pr
om

ote
 d

isc
ipl

ina
ry 

lea
rn

ing
 an

d s
up

po
rt 

the
 ta

rg
et 

hig
h-

im
pa

ct 
pr

ac
tic

e. 
Ef

fec
tiv

e t
ea

ch
er

s c
lea

rly
 an

d d
ire

ctl
y a

lig
n 

dis
cip

lin
ar

y l
ea

rn
ing

 ta
rg

ets
 w

ith
 th

e E
LA

/Li
ter

ac
y s

tan
da

rd
s a

nd
 hi

gh
-im

pa
ct 

pr
ac

tic
e, 

str
uc

tur
e a

nd
 co

nn
ec

t ta
sk

s i
n s

up
po

rt 
of 

lea
rn

ing
 ta

rg
ets

, a
nd

 en
ab

le 
stu

de
nts

 to
 m

ee
t th

e 
hig

h e
xp

ec
tat

ion
s o

f c
las

sro
om

 ac
tiv

itie
s.  

CS
TP

 
CS

TP
 1

 E
ng

ag
in

g 
an

d 
Su

pp
or

tin
g 

Al
l S

tu
de

nt
s 

in
 L

ea
rn

in
g:

 
Te

ac
he

rs 
kn

ow
 an

d c
ar

e a
bo

ut 
the

ir s
tud

en
ts 

in 
or

de
r t

o e
ng

ag
e t

he
m 

in 
lea

rn
ing

. T
he

y c
on

ne
ct 

lea
rn

ing
 to

 st
ud

en
ts’

 pr
ior

 kn
ow

led
ge

, b
ac

kg
ro

un
ds

, li
fe 

ex
pe

rie
nc

es
, a

nd
 in

ter
es

ts.
 T

he
y 

co
nn

ec
t s

ub
jec

t m
att

er
 to

 m
ea

nin
gfu

l, r
ea

l li
fe 

co
nte

xt.
 

Te
ac

he
rs 

us
e a

 va
rie

ty 
of 

ins
tru

cti
on

al 
str

ate
gie

s, 
re

so
ur

ce
s, 

an
d t

ec
hn

olo
gie

s t
o m

ee
t th

e 
div

er
se

 le
ar

nin
g n

ee
ds

 of
 st

ud
en

ts.
  

Th
ey

 pr
om

ote
 cr

itic
al 

thi
nk

ing
 th

ro
ug

h i
nq

uir
y, 

pr
ob

lem
 so

lvi
ng

, a
nd

 re
fle

cti
on

. T
he

y m
on

ito
r 

lea
rn

ing
 an

d a
dju

st 
ins

tru
cti

on
 w

hil
e t

ea
ch

ing
. 

CS
TP

 3
 U

nd
er

st
an

di
ng

 a
nd

 O
rg

an
izi

ng
 S

ub
je

ct
 M

at
te

r f
or

 S
tu

de
nt

 L
ea

rn
in

g:
 

Te
ac

he
rs 

ex
hib

it i
n-

de
pth

 w
or

kin
g k

no
wl

ed
ge

 of
 su

bje
ct 

ma
tte

r, 
ac

ad
em

ic 
co

nte
nt 

sta
nd

ar
ds

, a
nd

 cu
rri

cu
lum

 fr
am

ew
or

ks
. T

he
y a

pp
ly 

kn
ow

led
ge

 of
 st

ud
en

t d
ev

elo
pm

en
t a

nd
 

pr
ofi

cie
nc

ies
 to

 en
su

re
 st

ud
en

t u
nd

er
s ta

nd
ing

 of
 co

nte
nt.

 

Th
ey

 or
ga

niz
e c

ur
ric

ulu
m 

to 
fac

ilit
ate

 st
ud

en
ts’

 un
de

rst
an

din
g o

f th
e s

ub
jec

t m
att

er
. T

he
y 

uti
liz

e i
ns

tru
cti

on
al 

str
ate

gie
s t

ha
t a

re
 ap

pr
op

ria
te 

to 
the

 su
bje

ct 
ma

tte
r. 

Th
ey

 us
e a

nd
 ad

ap
t r

es
ou

rce
s, 

tec
hn

olo
gie

s, 
an

d s
tan

da
rd

s-
ali

gn
ed

 in
str

uc
tio

na
l m

ate
ria

ls,
 

inc
lud

ing
 ad

op
ted

 m
ate

ria
ls,

 to
 m

ak
e s

ub
jec

t m
att

er
 ac

ce
ss

ibl
e t

o a
ll s

tud
en

ts.
 T

he
y a

dd
re

ss
 

the
 ne

ed
s o

f E
ng

lis
h l

ea
rn

er
s a

nd
 st

ud
en

ts 
wi

th 
sp

ec
ial

 ne
ed

s t
o p

ro
vid

e e
qu

ita
ble

 ac
ce

ss
 to

 
the

 co
nte

nt.
 

PR
OV

ID
ES

 
NO

 E
VI

DE
NC

E 
PR

OV
ID

ES
  

LI
MI

TE
D 

EV
ID

EN
CE

 
PR

OV
ID

ES
  

AC
CE

PT
AB

LE
 E

VI
DE

NC
E 

PR
OV

ID
ES

  
ST

RO
NG

 E
VI

DE
NC

E 

EL
EM

EN
T 

1 
Se

t d
isc

ipl
ina

ry 
lea

rn
ing

 
tar

ge
ts 

tha
t a

re
 al

ign
ed

 
wi

th 
EL

A/
Lit

er
ac

y C
CS

S 
an

d t
he

 ta
rg

et 
hig

h-
im

pa
ct 

pr
ac

tic
e 

Le
ar

nin
g t

ar
ge

ts 
ar

e n
ot 

ap
pa

re
nt 

an
d/o

r d
o n

ot 
ali

gn
 w

ith
 th

e 
EL

A/
Lit

er
ac

y C
CS

S.
 

Le
ar

nin
g t

ar
ge

ts 
ar

e a
pp

ar
en

t a
nd

 
ali

gn
 w

ith
 E

LA
/Li

ter
ac

y C
CS

S,
 bu

t d
o 

no
t s

up
po

rt 
the

 ta
rg

et 
hig

h-
im

pa
ct 

pr
ac

tic
e.

 

Le
ar

nin
g t

ar
ge

ts 
ar

e a
pp

ar
en

t, a
lig

n 
wi

th 
EL

A/
Lit

er
ac

y C
CS

S,
 an

d s
up

po
rt 

the
 ta

rg
et 

hig
h-

im
pa

ct 
pr

ac
tic

e.
 

Le
ar

nin
g t

ar
ge

ts 
ar

e a
pp

ar
en

t, a
lig

n w
ith

 
EL

A/
Lit

er
ac

y C
CS

S,
 an

d s
up

po
rt 

the
 

tar
ge

t h
igh

-im
pa

ct 
pr

ac
tic

e. 
Te

ac
he

r 
str

ate
gic

all
y a

tte
nd

s t
o t

he
 le

ar
nin

g 
tar

ge
ts 

du
rin

g t
he

 le
ss

on
. 

EL
EM

EN
T 

2 
St

ru
ctu

re
 an

d c
on

ne
ct 

tas
ks

 th
at 

su
pp

or
t th

e 
lea

rn
ing

 ta
rg

ets
 

Te
ac

he
r s

tru
ctu

re
s t

as
ks

 th
at 

do
 no

t 
su

pp
or

t le
ar

nin
g t

ar
ge

ts.
 

Te
ac

he
r s

tru
ctu

re
s d

isc
re

te 
tas

ks
 th

at 
su

pp
or

t le
ar

nin
g t

ar
ge

ts,
 bu

t th
e t

as
ks

 
do

 no
t w

or
k i

n c
on

jun
cti

on
 w

ith
 on

e 
an

oth
er

.  

Te
ac

he
r s

tru
ctu

re
s t

as
ks

 th
at 

su
pp

or
t 

the
 le

ar
nin

g t
ar

ge
ts.

 T
he

 ta
sk

s w
or

k i
n 

co
nju

nc
tio

n w
ith

 on
e a

no
the

r. 

Te
ac

he
r s

tru
ctu

re
s t

as
ks

 th
at 

su
pp

or
t th

e 
lea

rn
ing

 ta
rg

ets
 an

d t
he

 ta
sk

s w
or

k i
n 

co
nju

nc
tio

n w
ith

 on
e a

no
the

r. 
Th

e 
tea

ch
er

 m
ak

es
 ex

pli
cit

 to
 st

ud
en

ts 
ho

w 
tas

ks
 ar

e c
on

ne
cte

d t
o e

ac
h o

the
r a

nd
 to

 
the

 le
ar

nin
g t

ar
ge

ts.
 

EL
EM

EN
T 

3 
Es

tab
lis

h h
igh

 
ex

pe
cta

tio
ns

 th
at 

su
pp

or
t 

the
 le

ar
nin

g t
ar

ge
ts 

an
d 

ma
int

ain
 th

e i
nte

lle
ctu

al 
rig

or
 of

 cl
as

sro
om

 
ac

tiv
itie

s a
nd

 ta
sk

s 

Te
ac

he
r d

oe
s n

ot 
es

tab
lis

h h
igh

 
ex

pe
cta

tio
ns

. 
Te

ac
he

r e
sta

bli
sh

es
 hi

gh
 

ex
pe

cta
tio

ns
, b

ut 
de

sig
ns

 a
cti

vit
ies

 
an

d t
as

ks
 th

at 
ar

e a
lm

os
t e

nti
re

ly 
ro

te 
or

 ro
uti

ne
. 

Te
ac

he
r e

sta
bli

sh
es

 hi
gh

 ex
pe

cta
tio

ns
, 

an
d d

es
ign

s a
cti

vit
ies

 a
nd

 ta
sk

s t
ha

t 
ar

e i
nte

lle
ctu

all
y r

igo
ro

us
. T

he
se

 
ac

tiv
itie

s a
nd

 a
sk

s a
re

 st
ru

ctu
re

d t
o 

en
ab

le 
mo

st 
stu

de
nt

s t
o m

ee
t t

he
se

 
ex

pe
cta

tio
ns

. 

Te
ac

he
r e

sta
bli

sh
es

 hi
gh

 ex
pe

cta
tio

ns
 

an
d d

es
ign

s a
cti

vit
ies

 an
d t

as
ks

 th
at

 ar
e 

int
ell

ec
tua

lly
 rig

or
ou

s. 
Th

es
e a

cti
vit

ies
 

an
d t

as
ks

 ar
e s

tru
ctu

re
d t

o 
en

ab
le 

all
 

stu
de

nts
 to

 m
ee

t th
es

e e
xp

ec
tat

ion
s. 

11
 

EP
F 

fo
r 

te
ac

hi
ng

 2
01

5 
St

ra
te

gi
c 

O
bs

er
va

ti
on

 a
nd

 R
ef

le
ct

io
n 

23



Kindergarten Vignette Highlighted Evidence 

Mr. Jimenez’s kindergarten class is beginning their month-long inquiry unit on butterflies that includes their 
observation of the life cycle of the monarch butterfly. The standards he is addressing are: 

• K.RI.1 With prompting and support, ask and answer questions about key details in a text. DI1

• K.RI.2 With prompting and support, identify the main topic and retell key details of a text. DI1

• K.R1.10  Activate prior knowledge related to the information and events in texts.DI1

• K.SL. 5 Add drawings or other visual displays to descriptions as desired to provide additional detail. DI1

• K-LS1-1 Use observations to describe patterns of what plants and animals (including humans) need to
survive. DI1

He has also aligned the learning targets to the CCSS.DI1 

One of the books Mr. Jimenez has chosen to read with his students is Great Migrations: Butterflies by Laura 
Marsh. Earlier in the year, he created anchor charts with his students to identify the differences between fiction 
and informational text.  

“Today we are going to be reading this book, Great Migrations: Butterflies, by Laura Marsh. The word migration 
is a new word for us. Migration means a large group of animals moving from one area or region to another. 
FAAL1 So, what does this title tell us about monarch butterflies?” DICT1 Students respond by stating the butterflies 
are moving. “I have created a pictorial representation of the word migration as well as the definition for our 
word wall.” FAAL2  

“Why do you think the author wrote this book?” the teacher asks. 
“I think the author wrote it because she likes butterflies,” says Crystal. 
“I think she wrote it because she was interested in them,” replies Destiny. 
“Those are both good ideas,” said Mr. Jimenez. “But what I really mean is, what is the purpose? MGDL1&2 Is 
she entertaining us like our story books, our fiction, or is she giving us information, like our informational 
books?” DICT1 

“Oh, I know. She is telling us facts about Monarchs.” 
“Yes, facts. So, does that make it fiction or informational?” MGDL1&2 Students respond, “Informational.” 

Mr. Jimenez takes this opportunity to showcase the text features present in this book. He begins by 
projecting the table of contents. He has students turn and talk to their partner and discuss what this page 
is called and how it helps us as readers. DICT1 Students respond, and Mr. Jimenez tells the students how 
impressed he is with their thinking. Then he paraphrases what they said. MGDL2  

“Today we are going to be reading to identify the main topic and key details. Remember when we did the 
main idea bags? What was one of the main idea bags? … Yes, it was cooking. What were the details that 
supported that main idea? … Yes, spatula, measuring spoons, cookie mix, and cookie cutters. Those details 
were evidence that supported our main idea, cooking. We are going to be doing the same thing with our 
reading today.”  

He takes a moment and reads the first chapter title, “On the Move”, and asks students to predict what the 
chapter will be about. DICT2 
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Clarisse responds, “It’s about moving.” Mr. Jimenez says, “Great prediction. Can you add to that? Who do 
you think is moving? Here is a clue. What is our book about?” MGDL1&2 

Clarisse says, “Monarch butterflies are moving.” 
“Good thinking. Let’s read and find out.” MGDL2 

Mr. Jimenez opens the book to chapter one. He asks his students to look at the pictures and he reads the 
captions, monarchs, wildebeest, and red crabs. DICT1 He does a think aloud, “On this page there are three 
pictures. Each picture has a caption that is identifying the type of animal I am looking at in each picture. As a 
good reader, I need to look at these pictures and captions because that information that the author is providing 
is helping me think about what might be in the text and is giving me a visual to connect my thinking to. Look 
here at this shout-out.” FMDL2 Mr. Jimenez reads the shout out which defines migration and mate. He reads the 
two paragraphs for this chapter and asks his students what the main idea of this chapter is. DICT2 Students 
respond, and he prompts for clarification before he writes it on the T-chart. MGDL1 

He reads the next chapter title, “Amazing Monarchs”, and reads the question, “What insect is black and orange 
and flies the farthest of any on Earth?” Students respond, “The monarch butterfly.”  He asks his students what 
is amazing about the monarch butterflies to make sure they didn’t miss this important fact. DICT2 He points out 
the visual of the earth and the eleven red circles around it. He asks his students to turn and talk to their neighbor 
about why the author placed this picture here. DICT2 He then reads the next two paragraphs and has students 
discuss the main idea and details in this chapter. DICT2 He listens to students’ responses and prompts for 
clarification as needed and adds them to the T-chart. MGDL1&2 

Mr. Jimenez continues this process for the next couple of days. “Today’s chapter is called, ‘It Takes the Whole 
Family.’ I wonder what that means? A whole family means to me my grandma, granddad, mom, dad, sister, 
and brother. Do you think that is what the author means? Ok, let’s look at the pictures and captions to see if 
we can figure it out before we begin to read. Here is picture of North America. It has 1st, 2nd, 3rd, 4th and arrows 
that start in Mexico and go up to the Great Lakes. Here is a shout out that defines generation. Let’s add that 
to our word wall. So a generation is from when you are born until you have children. You would be a generation 
and when your children are born they are another generation or a second generation. So your grandparents 
are a generation, your parents are another generation, and you are a third generation.  Let’s use these pictures 
on our white board to represent what we are saying. Do you think that is what is meant by the numbers on the 
map, 1st, 2nd, 3rd, 4th…they represent the generations? Let’s read to see if we are correct and what other 
information is in this chapter.” DICT1 & FMDL1 

[Mr. Jimenez continues this process for the next couple of days. “Today’s chapter is called, ‘It Takes the Whole 
Family.’ I wonder what that means? A whole family means to me my grandma, granddad, mom, dad, sister, and 
brother. Do you think that is what the author means? Ok, let’s look at the pictures and captions to see if we can 
figure it out before we begin to read. Here is picture of North America. It has 1st, 2nd, 3rd, 4th and arrows that 
start in Mexico and goes up to the Great Lakes. Here is a shout out that defines generation. FAAL1 Let’s add that 
to our word wall. So, a generation is from when you are born until you have children. You would be a generation 
and when your children are born they are another generation or a second generation. So, your grandparents 
are a generation, your parents are another generation, and you are a third generation. Let’s use these pictures 
on our white board to represent what we are saying. Do you think that is what is meant by the numbers on the 
map, 1st, 2nd, 3rd, 4th…they represent the generations? FAAL2 Let’s read to see if we are correct and what other 
information is in this chapter.”] 
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 “Today we are continuing our reading of the monarch butterfly. This chapter is titled, ‘From Egg to Butterfly.’ 
We already know a good bit about this chapter. Good readers always think about they already know about 
what they are going to be reading before they read. By doing that, you activate your prior knowledge and 
help yourself remember more by connecting your new learning to what you already know. So let’s activate our 
prior knowledge. Remember when we acted out the stages of the life cycle (egg-be a ball, caterpillar-wiggle 
all around, etc.). Turn to your rug partner and work together to name the four stages of the butterfly. FMDL2 

What is the first stage, Jose?…Does everyone agree it is the egg?  MGDL1Ok, great! MGDL2 What about 
the next stage? Ivan, can you tell us using a complete sentence?” 
“The pupa is the next stage?” 
“Let’s think about this again. First stage is the egg. When the egg hatches, what does it become?” MGDL2 
“It becomes a caterpillar.” 
“Ok, that is correct. Do you remember what stage the caterpillar is? MGDLE1&2 You can look on our word 
wall if that will help.” FAAL2

“Is it the larvae?” 
“Yes, the caterpillar is the larvae, which is the second stage. Ok, Marissa, can you add the third stage? 
Lucas, can you tell us the last stage.” MGDL1&2 

Mr. Jimenez reads the chapter and adds main topic and details to the chart. He then 
has students cut and paste the four stages of the life cycle on sheets of paper. DICT2 

He has two different levels of support, so he can differentiate this activity. He then 
has them retell the cycle to their partners using the prompts, first, second, third, and
finally. FAALE2 He walks around listening to the students and prompts them when 
necessary. MGDL1&2 

Mr. Jimenez then strategically assigns students to a stage of the life cycle and has them create an I Am
Monologue using sentence strips and word banks for those students who need it. I am the ___ stage of the
life cycle of the butterfly. (Students describe the stage.) I am the ____. DICT2 He models this for the students by 
saying, “I am the third stage of the life cycle of the butterfly.  I am mostly brown and green. I am the pupa.” 

FMDL1 After the students write their I Am Monologue, they practice with their partners. Then they walk around 
the room and share with three more students who have different stages than they do.  He asks a student 
volunteer for each stage to come to the front of the room and give the description of their stage without saying 
what it is. He has the class guess which stage they are.  
Mr. Jimenez has students journaling their observations of the life cycle of the monarch 
butterfly throughout the unit. DICT2 
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Fourth Grade Vignette Highlighted Evidence 

Ms. Kim’s fourth graders have been studying California history.  
CA. HSS Framework: Students should understand the role of labor in industry and agriculture, 

including how César Chávez, through nonviolent tactics, educated the general public about the 
working conditions in agriculture and led the movement to improve the lives of farm workers. 

4.RI.1  Refer to details and examples in a text when explaining what the text says
explicitly and when drawing inferences from the text. 

4.RI.2  Determine the main idea of a text and explain how it is supported by key
details; summarize the text. 

4.RI.3  Explain events, procedures, ideas, or concepts in a historical, scientific, or
technical text, including what happened and why, based on specific information in the text. DI 2

She begins the lesson by asking students to do Writing Roulette to activate their prior knowledge DI 2 and 
for her to assess and adjust her lessons based upon what they already know. MG 1  She begins by modeling 
this activity as a think aloud. She thinks out loud about what she remembers about Cesar Chavez from 
past years celebrating his birthday. “I think he lived somewhere in the central valley of California so I’ll 
write that down. I think I remember he was involved with the farm workers. I’ll write down everything I 
remember even if I am unsure. Then after three minutes, I will pass my paper to my right. I will read what 
my table mate wrote and think about what is the same as I wrote, what is different, what can I add to, 
and what questions does it raise for me. We will continue to rotate our papers until we have all shared 
our writing.” FMDL 1When students have finished, she has them share out a few ideas and asks the students 
if there is a way to group what they know into categories. She creates a concept map with what they 
know. FAAL 2 & DI 2 The teacher explains that they will continue adding to this class concept map as they learn 
more about Cesar Chavez. DI 2

“We know Cesar Chavez had a lot to do with organizing farmworkers based upon our concept map. Before 
we dive deeper into that, let’s think about how food gets to our home for us to eat. It just doesn’t magically 
drop off the tree or pop out of the ground and land on my table.” She holds up a strawberry and asks 
students to work in pairs to create a graphic representation of how the strawberry gets to our plate. FAAL 2 

Ms. Kim walks around the room seeing what students are producing.  MG 1 She asks one pair if they think 
the strawberry goes from the tree to the grocery store. What might be some steps in between? How does 
the strawberry get off the plant? How does the strawberry get to the grocery store? MG 2

The next day the Ms. Kim introduces the text they are going to be reading, Who Was Cesar Chavez? by 
Dana Meachen Rau. She asks her students if they think this book is fiction or informational. Some students 
say fiction, and some say informational. She asks the students if they think this book is based on facts and 
then asks again whether it is fiction or informational. All students respond informational. She further 
explains that this is a biography of someone’s life that is based upon facts from their life. “Biographies are 
a type of nonfiction or informational text. If I wrote a book about my life, that would be called an…” 
Students say autobiography. “Would that be fiction or nonfiction?” Students respond nonfiction.DICT 1 

“With your partner, skim the book and see which features of informational text you can locate and/or 
identify.” DICT 1

“Do I read fiction and nonfiction in the same way and at the same speed?” Mikaela responds yes. 
Ms. Kim asks the class to turn to their partner and describe the differences between fiction and 
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they think this book is based on facts and then asks again whether it is fiction or informational. 
All students respond informational. She further explains that this is a biography of someone’s 
life that is based upon facts from their life. “Biographies are a type of nonfiction or informational 
text. If I wrote a book about my life, that would be called an…” Students say autobiography. 
“Would that be fiction or nonfiction?” Students respond nonfiction.DICT 1 

“With your partner, skim the book and see which features of informational text you can locate 
and/or identify.” DICT 1 

“Do I read fiction and nonfiction in the same way and at the same speed?” Mikaela 
responds yes. Ms. Kim asks the class to turn to their partner and describe the differences 
between fiction and nonfiction using the anchor chart as necessary. M&G 1She returns to 
Mikaela and asks what are some of the characteristics of informational text.  Mikaela replies 
bold headings, captions, glossary and facts. DICT 1 Ms. Kim says,” Great, that is true. Can 
you focus on the text itself? What do we know about the type of sentences, vocabulary, 
and…”M&G 2 Mikaela answers, “The sentences are usually longer and more complex, more 
vocabulary and a different structure like cause and effect.” FAAL1 “Excellent! That is very 
good how specific you got about that structure of the text. M&G 2 So do you think you will 
read it at the same speed as a story or slower because of the complex text and many 
features?” “I think slower,” she responds. “Yes, boys and girls, remember nonfiction or 
informational text is also teaching us things we might not know a lot about so we need to 
slow down and think about what we already know about the topic, how does it connect to 
what we already know, and how can I summarize what I just read.” FMDL1 

“Let’s look at the cover of our book. Turn to your neighbor and discuss what you see on the 
cover and how it relates to what we have written on our concept map.” DICT 2 DI2 She draws their 
attention to what’s in the back of the truck. She asks them about the “posters” and their 
purpose. She explains the red, black and white with the eagle was the flag representing the 
farmworkers. She asks why the illustrator would have put them in the back of the truck.  DICT 1 DI3 

They look at the table of contents of this biography. Ms. Kim has students turn to their partners 
and predict the main idea of each chapter. They come back as a group and discuss their ideas.
DICT 1 This gives Ms. Kim an opportunity to begin frontloading vocabulary and conceptual 
understanding. FAAL 1 She focuses in on the chapter title, “Refusing to Be Ignored.” She asks the 
students what it means to be ignored. “It means no one listens to you,” says one student. 
Another says, “It means they pretend you’re not there.”FAAL 2  

Ms. Kim says, “Turn to your partner and explain how it makes you feel when you are being 
ignored by a classmate or sister/brother and what you can do about it.” Students share out their 
ideas such as: tell the teacher and tell the student how they feel. FAAL 2 Ms. Kim responds, “Yes, 
those are good strategies for us as students but what do adults do when they aren’t being 
listened to?” Ms. Kim then says. “Think about these farmworkers as we read this story. Think 
about their lives. They worked in the fields all day, making very little money. They decide they 

33



are going to stand up for themselves for better working conditions but are being ignored. How 
do adults get other adults to listen to them?” DICT E2

(“Think about these farmworkers as we read this story. Think about their lives. They worked in 
the fields all day, making very little money. They decide they are going to stand up for 
themselves for better working conditions but are being ignored. How do adults get other adults 
to listen to them?”} DI 3 

“Let’s begin reading. I am going to read the first chapter aloud as you follow along in your book. 
As I read, I will stop occasionally to think aloud about what I am thinking as I read.  I am going 
to be interacting with the text by asking questions, identifying confusions, and trying to make 
connections to what I already know about Cesar Chavez. Good readers interact with the text 
while they read to help them make meaning and see if their questions are answered. When I am 
thinking aloud I will close the book so you know that is what I am doing. Then when you and 
your partner read today, I want you do the same thing.” FMDL 2 

(I am going to be interacting with the text by asking questions, identifying confusions, and trying 
to make connections to what I already know about Cesar Chavez.) DI 2 

“I wonder why he thought that by starting a union he could protect worker’s rights who lived in 
poverty and were treated unfairly in their jobs.”  Ms. Kim reads on and stops, “It says ‘start of 
the movement.’ I wonder why the author italicized movement.  I wonder if that is to make a 
point that things are going to change, they’re going to move. Also, I notice that after the word 
movement, it is basically defined. I love how the author says ‘he had a vision for a brighter future 
for all farmworkers.’ As if he knew what was possible.” The teacher continues to think aloud to 
the end of the chapter.  She asks the students to turn and talk to their neighbor to discuss what 
they noticed she did while she read. FMDL1She then asks students what were the main details in 
the chapter. The students brainstorm the details and then as a class write a summary of the 
chapter. DICT 2 

Ms. Kim asks students to work with their partners. One person reads a paragraph aloud and 
makes comments. Then the other partner reads the next paragraph and makes comments. They 
continue until they have read the entire chapter. DICT 2 DI 2&3 During this time, she walks around 
the room providing specific feedback to students through questions. M&G 1&2 She then has them 
write down the main details in the chapter and write a collaborative summary of the chapter 
with their partners. DICT 2 DI3 

Ms. Kim collects the paragraphs and uses them to design any adjustments to tomorrow’s lesson. 
M&G 2 
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