
“The SOAR frames have been the foundation for our current work in the district to transform our 
instructional practice. Not only do the frames provide us with common language and specific 
definitions of effective teaching practices, but they have also served as a detailed model for 
teachers, principals, and coaches. The frames have given our teachers specific strategies to 
implement and refine, which more actively engage students in their learning.” 

Ruben Reyes, Superintendent
Robla School District, Sacramento, CA 

“SOAR helped us to understand what disciplinary language is - what it looks like and sounds 
like in a classroom. SOAR supported teachers in planning and understanding language teaching 
practices, and supported coaches and administrators in observing, collecting evidence, and 
facilitating reflective conversations to improve delivery of instruction focused on student 
academic interactions. SOAR helped teachers shift in their thinking and truly understand what 
it means to be a teacher of language and literacy!”

Maricela Sánchez, Principal
Los Angeles Unified School District, Los Angeles, CA

“SOAR is a powerful tool that will help instructional coaches to be better observers and give 
stronger feedback to our teachers. The SOAR frames give us a common language for engaging 
in meaningful conversation around instruction, and the rubrics are a useful tool that will help 
teachers plan instruction as well as reflect on their practice. I believe that SOAR will positively 
impact teacher growth in a way that few models have.”  

Ivy Laney, Instructional Coach
Yuba City Unified School District, Yuba City, CA

“In our current political climate, it’s extremely important to help students learn to engage in 
civil discourse with others, and to research and read materials with a critical eye. The SOAR 
materials provide a clear road to teaching students critical thinking skills. We immediately 
incorporated it into our teacher-training course. It was mentioned by most participants as a 
very strong component of the class and they implemented it immediately in their classrooms.”

Florence Kabot, Instructor, IMPACT Intern Program
Tulare County Office of Education, Visalia, CA

“After taking the initial training on SOAR’s Disciplinary Discussions Frame, I wanted to see 
how it worked in a classroom setting. Esperanza Elementary School in Los Angeles was kind 
enough to allow me to spend a morning in their building. I was amazed when students as 
young as Kindergarten were engaged in discussions on a variety of topics. The consistent use 
of the frame across all grades was evident.  In depth discussions around Science, Math, and 
Language Arts at all levels were taking place in every classroom with students at all ELD levels. 
I’m very excited to begin this work in my district as soon as possible to support our ELs and 
their teachers”.

Dr. Ivonne Borrero, EL/SPED Supervisor
Boston Public Schools, Boston MA

The SOAR Teaching Frames® are based on a decade of research and help 
teachers, coaches, and administrators drive student learning by focusing 
on the most effective teaching practices aligned with the College and 
Career Readiness Standards. This manual is to be used in conjunction with 
a two-day Deep Dive designed to deepen understanding of the Disciplinary 
Discussions Teaching Frame.

soarpractices.org

SOAR 
Teaching Frames® for Literacy

DISCIPLINARY INTERACTIONS with COMPLEX TEXT 
Module Four Manual



Connector Ac*vity  

✦ You will now be placed into breakout rooms.
✦ Discuss your current understanding of:

• what metacognition is.
• why metacognition is important.
• how metacognition can be developed.

✦ Refer to your quickwrite from module 3 and add any
new information.

✦ With your partner(s) create an infographic to
represent your collective ideas on a google slide using
the link provided in chat.

SLIDE 4 Module
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Assessments: How will you know your students met your learning 
target?

What evidence will best demonstrate their knowledge and skill level? 
What formative assessments can inform your instruction along the 

way?

Goals: Learning Targets, CCSS, and High Impact Practice 

Structuring of Lessons and Connecting Tasks

SLID
E 10 

What sequence of lessons will help your students meet the learning 
target? 

What supports do they need? 
How can you differentiate your lessons to meet all of your students' 

needs?

2
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Reflection 
✦ In your breakout room discuss element 3 of 

the foundational practice using the 
following prompts

• How do you implement this in your 
classroom?

• How could you elevate your instruction 
for this element?

✦ Element 3: Establish high expectations 
that support the learning targets and 
maintain the intellectual rigor of classroom 
activities and tasks 

SLIDE 14 Module
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SOAR as a Lens: Video
✦ Watch the video and identify evidence for

each of the practices:
• Disciplinary Interactions with Complex

Text
• Facilitating Acquisition of Academic

Language
• Fostering Metacognition
• Monitoring and Guiding
• Designing Instruction

✦ Record your evidence on a piece of paper or
on the observation sheet on page 6.

✦ After you have captured your evidence,
align it to each practice.
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Guidance 
1. Examine how language, text features, and/or literary devices are used to create meaning and/or purpose

2. Academic Language has three features: vocabulary, syntax, and discourse.

3. Think aloud, model/nonmodel, video model, rubric/self-assessment

Disciplinary Interactions with Complex Text Note-Taking Tool 

Teacher 
Date 

Grade Lesson 
Target 
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Practice Integration
✦ For your assigned practice (Cross-Cutting and 

Foundational Practices – FAAL, FM, MG, DI) 
discuss the following prompts:

• How does Ms. Groves' implementation of this 
practice support DICT?

• What struggles might the students have 
experienced in meeting the learning targets had 
she not implemented this practice?

SLIDE 21 Module
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Video

✦ Watch the video and using the Guiding Questions
suggest how the teacher could enhance the lesson.

✦ In your breakout room, work with a partner and
choose one practice to focus on. Discuss the specific
feedback you would give this teacher to elevate her
instruction for the practice you chose.

✦ You and your partner will put your feedback into
Jamboard.

✦ Be prepared to share out using the language of your
chosen practice.
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